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Foreword

Conscience is a central factor in human behaviour, and as such i t  reflects

the complexity of the human personality. Hence its proper understanding

requires the contribution of the various disciplines which are concerned with

the study of man. In  this respect, two disciplines which contribute much to-
wards a proper understanding of conscience are psychology, which focuses

on the 'phenomenological' aspect of human behaviour, and theology, which
focuses on the 'transcendental' dimension of the human person.

Hence, Thomas Srampickal analyses 'Conscience' in  the light of the contri-

bution of Empirical Psychology and of the teachings of the Second Vatican

Council. I whole-heartedly welcome this important and critical study, which
has been accepted by the Alfonsian Academy, Rome, as dissertation for doc-
torate in Moral Theology, and do hope that i t  wil l contribute towards a more

realistic and deeper understanding of the reality of conscience.

Innsbruck, 9 November 1976 Andreas Resch

I should like to express my sincere thanks to Professor Andreas Resch who,
as director of this dissertation, was a source of constant encouragement and

guidance from the beginning unti l  the publication of this work. The valuable

suggestions of Professor John O'Riordan and Professor Andreas Sampers are

gratefully acknowledged here. I should also like to thank all those who, in

one way or another, have promoted this work and its publication, especially

Miss Mathilde Zimmermann without whose skill and patience this would

have still remained in the manuscript form. Last, but not least, my thanks to
all those authors and researchers the findings of whose study and research I

have made use of in this work.
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Conscience was traditionally a subject of discussion for Theology and

Ethics, and there i t  was considered more or less as an Internal agency' of

moral sanctions, control and guidance, which the individual should follow.

As existentialistic and personalistic trends of thought began to permeate phi-

losophy and theology, this 'intra-personal agency' gained more attention and

importance. Consequently, modifications in the conception of conscience,

emphasizing the personal, subjective or existential dimensions became more

prevalent.

At  the same time, there was a growing proof of and interest in the contri-

bution of behavioural sciences like cultural anthropology, sociology and psy-

chology. The cultural relativism or differences among cultures with regard to

customs, norms and standards, found by anthropologists, as well as the great

role of society and social structures in shaping the norms and standards of

the individual, found by sociologists, began to emphasize the role of cul-

ture and society in the development and function of conscience.

From the psychological point of view, the theory that had been influ-

encing the 'concept of conscience' upto a quarter of a century ago was the

'superego' concept of the Freudian deapth psychology. Empirical psycho-

logy or the so-called scientific psychology, in its scientific tradition, was

rather reluctant to study the subjective, intra-psychic phenomenon of con-

science. I n  the empirical field there were only some isolated attempts to stu-

dy the formation of character and the development of moral judgment; but

no theoretical frame-work or concerted effort to analyse and investigate into

the phenomenon of conscience.

The situation, however, changed around the year 1950. Empirical psycho-

logy began to show a great interest in and concern for the study of consci-

ence. This resulted in a more systematic study - both in theoretical formula-

tions and in empirical investigations - o f  conscience. Consequently, from

different theoretical approaches, a good deal of research has been done into

the phenomenon of conscience during the past quarter of this century. This

Srampickal, Conscience
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'conscientia' has in the council documents. We shall then analyse in detail the

important council text on conscience, and also make a systematic presenta-
tion of other texts relating to conscience.

An unbiased understanding and synthesis of these two concepts (empirical

and conciliar) of conscience, we believe, wi l l  complement each other and wi l l

give us an "integral view' of conscience.

Hence the plan of our work. The whole work is divided into five parts:

Part I (chapters 1 — 5) introduces the empirical methods generally emplo-

yed in the study of conscience; and brings together, as objectively as possible,

the various empirical theories of conscience and their findings.

Part I I  (chapters 6—8)  exposes the general psychological theories corres-

ponding to the three theories of conscience.

Part I I I  (chapter 9) makes a critical evaluation of the empirical study of

conscience in the light of the psychological theories, and especially of empi-
rical findings.

Part IV  (chapter 10) analyses the concept of conscience according to the

documents of the Second Vatican Council.

Part V (chapter 11) compares and synthesizes

ence.
tne two concepts of consci-

research - its findings and theoretical orientations — is the subject of our

study. I t  is the above said period that we mean by 'today's' empirical psy-

chology. Therefore, the empirical investigations we review and analyse are

mainly those conducted during the years after 1950. However, this time

limit cannot be followed too strictly because there were certain empirical

studies conducted before this period, which have inspired much of contem-

porary research and still remain as major works in this field. We shall refer to

such studies also. The important one among them is that of J. PIAGET whose

study we shall analyze in detail.

Research into conscience during the above said period has attempted to

investigate into various aspects of conscience: its nature, function, characte-

ristics, and especially its development. Therefore, our study also takes ac-

count of these various aspects. Hence, the term 'concept of conscience' i n

the title is to be broadly understood.

Empirical study of conscience, as we have already hinted at, is usually

done within the frame-work of a theory or in the light of assumptions drawn

from several theories. The three main theories which have inspired and gui-

ded contemporary research are cognitive-developmental, identification,

and learning theories. Therefore, we shall discuss mainly these three theories

of conscience, bringing under each theory its empirical findings. Relevant

findings from other investigations, not strictly falling under these theories, are

also reviewed and integrated into our study.

A word about the selection of research papersand articles. Though, broadly

speaking, research relating to conscience may be said to be spread across the

whole field of (child) socialization, more specifically, it is restricted to stu-

dies investigating the three dimensions of conscience (see p. 6 (.Even within

this restricted field so much material has been published that some selection

is necessary. We have therefore selected those works which are considered to

be most representative, comprehensive, and relevant.

Our analysis of the empirical concept of conscience is followed by the study

of the concept of conscience in the documents of the Second Vatican Council.

Here we shall bring together all the conciliar texts speaking about conscience,

and indicate the different (though related) shades of meaning the term
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Chapter I

Empirical Method in  the Study of Conscience

Empirical psychology's recent interest in the study of conscience has pro-

duced a large variety of investigations relating to conscience. I n  fact, the

nature and variety of these investigations are such that there is, as R. C.
JOHNSON and others observe, a "seeming chaos in  the literature" published

about "moral and conscience-related realms" in  which "scholars have always

acknowledged enormous complexity"  1 . The purpose of this chapter is to

indicate the basic features of these investigations. We shall indicate (A) the

area in which conscience-related investigations are made, i. e. conscience and

socialization, and (B) how conscience is subjected to empirical investigations
and how i t  is measured, i. e. dimensions o f  conscience and their assessment.

A. Conscience  and Socialization

Socialization in general refers to "the process by which individuals acquire
the knowledge, skills, and dispositions that enable them to participate as mo-

re or less effective members of groups and society" 2 . Becoming such an effec-

t ive member of the society supposes the acquisition of a variety of skills and

dispositions. One must, for example, develop cognitive skills that are needed
for dealing intelligently with complex and changing requirements of daily life;

must develop the ability to enter into satisfying relationships with others;

rnust adopt the culturally accepted sex-role; should acquire an accepted mo-
de of dressing, manners, etc. 3

"I R. C. Johnson et alii (Eds) , Conscience, Contract and Social Reality, New York
1972, p. 3.

2. Cfr. D. A.  Goslin (Ed.), Handbook of Socialization Theory and Research, Chicago

1969, p.  3.
3. A.  Bandura, "Socialization”, in  H.  J. Eysenck et alii (Eds), Encyclopedia of

Psychology, London 1972, Vol. 3 ,  p. 229; also, D.  Wright et alii, Introducing Psycholo-
gy, Penguin Books 1970, p .  589.

PART I

EMPIRICAL PSYCHOLOGY AND THE PHENOMENON OF
CONSCIENCE

In  this part we bring together various theoretical approaches to conscience

in empirical psychology and findings of empirical investigations based on

these theories.
As we have already mentioned, there are mainly three such theoretical

approaches to conscience: the cognitive-developmental approaches, the
identification theory, and the learning-theory approaches. These three

approaches, together with the corresponding empirical research-findings, are

dealt with respectively in chapters two, three and four.

The last chapter (chapter five) of this part gives a comparative view of the

different theoretical approaches as well as a synopsis of th&empirical findings.

However, before discussing the theories and their findings, it is appropriate to

see how and by what methods empirical psychology studies conscience.

Therefore, the first chapter is an introduction to these methods, and i t  should

give us a general view of the research that is done in this field.
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Another important ability which the individual should acquire in order to

be an effective member of the society, is the ability to behave and control
oneself according to certain accepted values and norms4 . This aspect of so-

cialization is usually covered by the more common term 'moral development'

or moralization. Hence, specifically, from the point of view of moral develop-

ment the problem of socialization can be reduced to the question: "How does

the amoral infant become capable of morality?"  5 I t  is in the search for an

answer to this problem that empirical psychology confronts and studies the

phenomenon of conscience.

The aim of socialization is said to be achieved when the individual has in-

corporated or made his own the rules and norms of conduct, and thus comes

to control himself from within, without the force of external agencies. This

process of developing inner controls is usually called internalization . I t  is in

terms of such 'inner control in the realm of morality' that conscience is con-

ceptualized and investigated in empirical psychology.

B. Dimensions  of Conscience  and their Assessment

We have seen that conscience is approached in terms of inner controls in

the domain of morality. I n  order to make this inner control or conscience

amenable to further empirical investigations, researchers generally distinguish

three functions of conscience, which may be called the three dimensions of

conscience. They are cognitive (or judgemental), behavioural and emotional

dimensions of conscience 7 .

4 .  R.  A .  LeVine, "Culture, Personality and Socialization" i n  D .  A .  Goslin (Ed.),

Handbook of Socialization Theory and Research, p. 506.

5. L. Kohlberg, "Development of Moral Character and Ideology" i n  M .  L. and L .  W.

Hoffman (Eds), Review of Child Development Research, New York 1964, p. 384.

6 .  A .  Bandura, "Socialization", p. 229.

7.  Cfr. G .  B. Trasler "Conscience", in H .  J. Eysenck et ali i  (Eds) Encyclopedia of Psy-

chology, Vol.  I ,  pp. 208 — 210. Also, R. C. Johnson et ali i  (Eds) Conscience, Contract

and Social Reality, pp. 1 — 4 .  These dimensions of conscience are generally admitted by

all researchers irrespective of their theoretical orientations. However, researchers di f fer,

as we shall see in  subsequent chapters, in their emphasis on  one (or more) of these di-

mensions, and especially in their explanation of the developmental processes of consci-

ence-dimensions.

The cognitive dimension refers to the cognitive process relating to "awa-

reness of the nature and origin of rules of conduct, and ability to evaluate

one's own actions and intentions" 3 . The development and function of such

factors as moral thinking, judgment, values and ideals are included i n  this di-

mension. And this is a basic dimension of conscience because moral respon-
ses in whatever realm suppose the "understanding of our environment and

. Qthe meaning we discover in i t  .

The method frequently used to assess the cognitive dimension of conscien-
ce is the 'clinical method' first employed by PIAGET in his studies 10  . I t  is

a "method of free conversation with the child" 11  . The child is first presented

with certain hypothetical moral problems 13  , which he is asked to evaluate.

His evaluative response is further probed by appropriate additional quest-

ions by the experimenter who always tries to adapt himself to the child s

way of thinking. During such interrogation-response session (stimulus-respon-
se sequence) the experimenter "uses all the insight and ability at his com-

mand to understand" what the child thinks and says about the problem 13  . By

careful analysis of children's responses to various such problems the experi-

menter assesses the cognitive dimension (nature of moral thinking, value

conceptions, etc.) of conscience.

Behavioural dimension refers to "avoidance of proscribed behaviour and
the tendency to act in ways regarded as meritorious, in the absence of punish-

ment or external reinforcement" 14  . Such factors as internally motivated pro-

social and altruistic behaviour, the ability for self-control in temptation situ-

ation, usually known as 'resistance to tempation',etc.,are included in this di-

8 .  G ,  B.  Trasler ,,Conscience", p. 208.

9 .  D .  Wright, The Psychology of Moral Behaviour, Harmondsworth 1971, p. 152.

10. J. Piaget, The Moral Judgment of the Child, London 1972, p. 116.

11. J. H .  Flavell, The Developmental Psychology of Jean Piaget New York 1963,
P. 31.

12. I n  order to avoid repetition, here we do not give examples of such hypothetical

moral problems used by researchers. These are given at appropriate places i n  subsequent

chapters (see especially chapter I I ) .

13.  J. H .  Flavell, The Developmental Psychology of Jean Piaget p. 28.

14. G .  B.  Transler "Conscience", p. 208.
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distinguish various such reactions: guilt, shame, anxiety (fear), self-criticism,

confession, reparation, etc. 20 .
A frequently used method for assessing the emotional dimens.on of cons-

cience is 'projective tests'. The subjects, for example, will be given incomplete

stories in which the hero, who will be similar to the subject in age,

violates certain accepted moral norms ... The subject is then asked to c

plete the story in his own way. It is presumed that the subject w i

tify with the hero and attribute to him the type of reaction he himself would

have in a similar situation 21 . Thus from what he makes the hero do (make

him feel guilty, confess, seek punishment ...) assessment is made of the emo

tional dimension of conscience.

I n  addition to the above mentioned techniques (clinical method, experimen-
tal temptation-situation, projective tests) researchers use also other techni-

ques to assess conscience-dimensions. Frequently used methods among them

are: Self-reports: - Here the subjects are interviewed and questioned about

'what they did or would have done in a particular situation' involving moral

conflicts, or 'how they felt or would have felt (guilty, ashamed, afraid, need
to confess ...) after transgressions', etc.

Reports from others: — For assessing conscience-related phenomena re

searchers resort also to reports from parents (especially mothers) about
their children. Evidently, mothers can provide a lot of first-hand information

about their children's (especially young ones') self-conrtol, reactions after

disobeying mothers’ instructions, etc. Usually this is obtained through , pa

rent-interviews' systematically conducted by experienced researchers. Besides,
reports from teachers and companions are also valuable sources of informa-

tion.

Another method often used is systematic observation: Children are closely
observed either in natural situations (e. g. during ordinary games) or in more

having lost some pleasurable object or satisfaction may also accompany this self-est

However, these reactions have received l i t t le attention in empirical research, while much
study has been done on reactions following transgressions (Cfr.  D .  Wright, The Psycholo-

9V of Moral Behaviour, p. 101).

20. G. B. Trasler, "Conscience", p. 209.

21  . D . Wright, The Psychology of Moral Behaviour, pp. 107 - 108.

mension . However, it is the factor of 'resistance to temptation' that has

been subjected to much experimental study. R. GRINDER defines tempta-

tion operationally as follows: "a state of temptation exists for an individual

when the addition or presence of a rewarding stimulus (incentive) increases

the probability of a class of responses which is forbidden because of its in-
compatibility (conflict) with some socially expected behaviour"15 16  .

Frequently used techniques to assess resistance to temptation are 'experi-
mental temptation-situations'. I n  these temptation-situations, which to a

certain extent resemble ordinary life-situations, the subjects, being left alone,

would be stimulated (by the prospect of obtaining certain attractive objects

like toys, candies, verbal praise, money,etc.) to violate (e. g. cheat; disregard a

given task or instruction; lie, etc.) certain accepted norms (honesty, respon-

sibility, truthfulness, etc.) 17  . I n  such temptation situations, though the sub-

ject is led to think that he is unnoticed by anyone, in fact, his behaviour wi l l

be observed by some subterfuges (e. g. observation through a one-way screen).

And temptation resistance is assessed according to the measure of subjects'

behaviour-conformity to the accepted norms in spite of tempting objects.

Whatever be the experimental designs used to assess temptation-resistance,

the probability of transgression wil l  depend on several factors like the sub-

jects' estimation of the risk of being detected, the incentive value of the

tempting object, the possibility of obtaining the object through other means

etc. 18  . Hence, such variables are to be controlled in assessing the behavioural

dimension of conscienc through experimental temptation-situations.
The emotional dimension refers to the emotional reactions that follow an

act of transgression or violation of accepted norm of conduct 19  . Researchers

15. Evidently, research on  delinquency, psychopathy, etc., which indicate defective

development (or absence) of 'inner controls' are also closely associated to the empirical
study o f  conscience.

16. R. Grinder, "New Techniques for Research in Children's Temptation Behaviour",

Child Development, 1961 , p .  680.

17. For  various techniques actually used in  research see chapters I I I  and IV.

18. R.  Grinder, "New Techniques ...", p. 680.

19. Evidently, emotional reactions following an act of temptation-resistance or  a

praise-worthy action should also come under the emotional dimension of conscience.

Examples of such reactions would be self-esteem, a sense of satisfaction, etc. Regret at

2 Srampickal, Conscience
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or less controlled situations as to their self-control, aggressiveness, emotional

reactions after violating rules or instructions.etc.

The Generality o f  conscience. What has been said above refers to the

assessment of one or more dimensions of conscience. Besides this, researchers

have also tried to f ind the relationships between these dimensions of cons-

cience. Thus, for example, they investigate whether an individual who says

that stealing is wrong (cognitive dimension) wil l  behave honestly (behavioural

dimension) in an enticing temptation situation. Or, whether an individual

who tends to show high degree of guilt, confession, reparation, etc., after a

transgression (emotional dimension) wil l  also show a correspondingly high

degree of temptation resistance (behavioural dimension). Again, i t  can be

investigated whether an individual who strongly condemns a particular

transgression (cognitive dimension) wil l  also show strong guilt, or reparation

tendencies, etc., (emotional dimension) after such a transgression. Besides

these relationships between dimensions of conscience, some investigations

have been devoted to studying whether individuals show consistency within

the same dimension, but in different situations. Thus, for example, concer-

ning the behavioural dimension it can be investigated whether one who is

honest in one situation (e. g. in a competitive examination) wil l  be honest in

another situation (e. g. in his money transactions). Above said studies about

the relationships between dimensions of conscience, and consistency within

single dimensions, are generally referred to as studies on the "generality of
,,22conscience .

The method used in studying the generality of conscience is of course

correlational, that is, measures of conscience-dimensions obtained through

various techniques (explained above) are correlated. At  arty rate, findings on

the generality of conscience is important in understanding the nature of cons-

cience: how consistent and unitary are the functions of conscience, and con-

sequently, whether conscience itself is a unitary phenomenon.
Antecedents (and correlates) o f  conscience. Investigating conscience in  its

various dimensions and studying its generality is not the whole picture. Em-

pirical psychologists are primarily interested in conscience-development. Hen-

ce, they try to isolate the factors that account for (or are related to) the deve-

iopment of one or other dimension of conscience. These factors may be re-

ferred to as antecedents (and correlates) of conscience. As we shall see, i t  is

upon the area relating to antecedents of conscience that divergences (as well
as complementarities) of different psychological theories are brought to bear

the most. From different theoretical standpoints a variety of factors have

been investigated and found to be affecting the development of one or

more dimensions of conscience. Age-growth, intellectual development, social

relationships and experiences, parent-child relationship, childhood training,
methods of discipline, reward and punishment schedules, factors like sex,

Q., and social class are among the frequently studied variables.

With this general introduction to empirical methods in the study of

conscience, we shall now turn to the theories themselves and their findings.

22 .R. C. Johnson et alii (Eds), Conscience, Contract and Social Reality, p. 99.
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the ages of about 4 and 12 practise and conceive the rules of a game — the ga-

me of marbles played in French-Switzerland.

PIAGET has his reasons for beginning his study of the child's moral jud-
gment with a study of its application and conception of the rules of games.
He says that in the context of simple social games parental infuence on the

child s practice and conception of  rules is reduced to a minimum. Therefore,
this context provides the psychologist with a very good opportunity to study

directly the spontaneous thought and behaviour of the child with regard to
rules t Besides, an understanding of the child's practice and conception of the

rules of games should give us an insight into the child's conception and prac-
t l ce  °f moral rules themselves. For, "al l  morality consists in a system of rules,
an  d the essence of all morality is to be sought for in the respect which the

mdividual acquires for these rules" 5 . The young child's attitudes towards the
rules of games, says PIAGET, is already the beginning of morality. Young

1 ren  who just begin to play the game and are introduced by older children
0 the rules * aspire from their hearts to the virtue ... which consists in making

c ° r  rec t use of the customary practices of a game" ... and PIAGET asks?"lf
IS is not morality, then where does morality begin?"6 .

,, P,AGET has found that the young child (from about 4 to 7 years) has a
mystical respect" for rules. In  his conception, they are sacred and inviola-

add ye* rac ce  does n °t  observe them so keenly. About this PIAGET

Ried* ° n ,y  na tU ra  ’ a m y st ’ ca  * respect for laws should be accompa-
I by a rudimentary knowledge and application of its contents" 7 . Gradual-

c i l  e masters the rules and makes them his own. As a result, older

the ' '  Gn r ° m a b° u t  10 years) conceive rules as being relative and as beingProduct of mutual agreement and an autonomous conscience"8 . This
a Y be called a 'rational respect' for rules. However, older children, though

4 - J- Piaget, The Moral Judgment of the Child, London 1972, p. 2 .
5 ‘ J. Piaget, ibidem, p .  1 .
6 ‘ J .  Piaget, ibidem, p .  2 .
1 ' J - Piaget, ibidem, p .  18.
8 • J .  Piaget, ibidem, p. 18.

Capter 1 1

The Cognitive — Developmental Approaches to Conscience

In  this chapter we shall consider the cognitive-developmental approaches

to the phenomenon of conscience. The cognitive-developmental theories

focus on the cognitive aspects of moral responses, and hold that moral

responses undergo developmental changes in accordance with the changes in

the cognitive structures1 . I n  fact, the interest of these theories centres mainly

on the moral thinking and judgment of the child, and on the factors that

shape and modify i t .

First, we shall study the theory of JEAN PIAGET, and then the theory of
LAWRENCE KOHLBERG, which shall be followed by a consideration of

other recent research on moral judgment.

A.  The Theory of Jean Piaget

The pioneer work of PIAGET 23 * , The Moral Judgment of the Child, has

provided, in the words of L.  BERKOWITZ, "what is undoubtedly the most

famous description of the development of moral judgment in  children' .

PIAGET begins his work with an investigation of how* children between

1 . Cfr .  E .  Turiel, "An Experimental Test of the Sequentiality of Developmental Sta-
ges in the Child's Moral Judgments" in R. C. Johnson et alii (Eds), Conscience, Con-
tract and Social Reality, New York 1972, p. 308.

2. J. Piaget, The Moral Judgment of the Child, London 1972 (First published in
French, Le Jugement moral chez I'enfant, Paris 1 932; first English translation, The Moral

Judgment of the Child, London 1932).
In psychological literature Piaget is generally considered to be the first one to study

the development of the child's moral judgment. However, i t  may be noted that Piaget
himself acknowledges a certain debt to the developmental studies of P. Bovet and J. M.

Baldwin (see below, p. 277 ; cfr. also R. C. Johnson, "Early studies of children's moral

judgments", Child Development, 1962, (33), 603 - 605).
3. L. Berkowitz, The Development of Motives and Values in  the Child, New York

1964, p.  45.
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Thus duty and obligation come from outside. Laws cannot be discussed or

interpreted. The child considers any act of obedience to law and authority,

irrespective of motive, as good. PIAGET says, 'The good is, therefore, rigidly

determined by obedience", at this stage 13  .

conceive rules as being relative, practise them strictly. And PIAGET adds, "a

rational and well-founded respect (for laws) is accompanied by an effective

application of each rule in detail " 9 .

Against the above described background of the child's conception and

practice of rules in games PIAGET investigates the development of the child's

moral judgment. Owing to the complexity of the problems involved, here

PIAGET limits his study to the "theoretical moral judgment", that is, 'the

child's judgment of 'moral situations' in which he is not actually involved.

(Hence, it is not a practical judgment) 1011 12 .

PIAGET studies this by analysing chiefly children's concepts of law, res-

ponsibility, punishment and justice. These concepts were assessed through

'hypothetical moral situations' presented to children between the ages of 6

and 12 from the poorer parts of Geneva. As a result, PIAGET observes that

the moral judgment of children within this age-range passes through two sta-

ges of development, of which the first is called heteronomous and the se-

cond, autonomous 1 .

7. The Heteronomous Stage

1 2The average age of the heteronomous stage is 7, the age-range being 6 to 8 .

Children's moral responses at this stage reveal an heteronomous concept of
law, objective responsibility, expiatory punishment and immanent justice.

a) Heteronomous Concept of Law

Children belonging to the heteronomous stage consider moral laws as ab-

solutely imposed from without by adults (that is, parents and other older

people). For them, laws are unchangeable and demand categorical obedience.

9. J. Piaget, ibidem, p .  18 .

10. J. Piaget, ibidem, p. 104.

1 1. J. Piaget, ibidem, p. 194. I t  may,  however, be noted, as we shall see later, that

Piaget does not  insist on clear-cut stages.

12. J. Piaget, ibidem, p .  120.

b) Objective Responsibility

According to PIAGET'S investigations 1 4 children about the age of seven are

13. Piaget, Ibidem, p .  106.

th 14  Orc1er  t 0  t ap  t i e  as  P ec t of  responsibility i n  children's judgments Piaget gaveat  problem stories' relating to clumsiness and stealing, in which the material damage
the act and the ‘culpable intention' o f  the agent were contrasted. Out of the several

used by Piaget, we quote two sample pairs, one for clumsiness and one for  stealing,
and  a response to  each.

Clumsiness: (1) A boy who is called John is i n  his room. He is called to dinner. He
9°es into the dining room. But behind the door there was a chair, and on the chair

there was a tray w i th  fifteen cups on i t .  John couldn't have known that there was all

behind the door. He goes in ,  the door knocks against the tray, bang goes the
f’fteen cups and they all get broken.
(2) Once there was a l i t t le boy whose name was Henry. One day when his mother was

°u t  he tr ied to get some jam out  of the cupboard. He climbed up  on  to a chair and

stretched out  his arm. But the jam was too high up  and he couldn't reach i t  and have

an  V’ Bu t  while he was try ing to  get i t  he knocked over a cup. The cup fell down and
broke

Stealing<(D Alfred meets his fr iend who is very poor. This fr iend tells h im  that he
has had no dinner that day because there was nothing to eat in  his home. Then Alfred

9oes into a baker's shop and as he has no money, he waits t i l l  the baker’s back is

turned and steals a ro l l .  Then he runs ou t  and gives the rol l  to his friend.

(2) Henriette goes into a shop. She sees a pretty piece of r ibbon on  a table and thinks
to herself that it would look very nice on her dress. So while the shop lady's back is

turned, she steals the r ibbon and runs away at once' (J. Piaget, Ibidem, pp.  1 18-1 19).

six-year-old boy answers to  the first pair: The first boy is naughtier 'because he broke
e n cups'. I f  I were the daddy, I would punish more 'the one who broke f i f teen cups'.

I were the culprit i n  a similar situation I should be punished more ‘because I broke

than one cup'.  A gir l  of the same age answers to  the second pair: The boy is nau-
ghtier because ‘he took a ro l l .  I t  is bigger'. Although he took the bread for  the sake of

h i s  needy fr iend 'who had had no dinner' and she took the r ibbon 'to make herself pret-
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guided in their judgments by the material consequences and external aspects

of the act, and do not take into consideration the intention of the agent. The-

refore, children at this age, even when they understand the inculpable

motive of the one whose action does more material damage and the culpable

motive of the one whose action has less material damage, judge the former as

more guilty than the latter. Hence, PIAGET notes, these responses show

"what store the children set by material results, in spite of the fact that they

have perfectly well understood the story and consequently the intentions of

its characters, and what little account they take of the intentions which have

caused these material happenings" 1516 . Such a concept of responsibility PIA-

GET calls objective responsibility

Another spontaneous and universal phenomenon among children which

PIAGET studies in order to analyse their concept of responsibility is their

conception and evaluation of  lies.
Six-year-olds usually define a lie as a 'naughty word' which one should

not say 17  . These children seem to identify a lie with naughty words. This

identification is not due to the child's ignorance that a lie "consists in not

speaking the truth",  but due to a "quaint extension of the word l ie", says

PIAGET 18  .

In  the experience of the young child 'to tell lie is to commit a moral fault

by means of language. And using naughty words also constitutes a fault by

means of language', and both are forbidden by the adults 19  . Therefore, the

young child who does not yet distinguish the two phenomena on the moral

plane, guided by the external factor of 'forbiddenness', categorizes both as
lies. This shows, PIAGET argues ,that the interdiction of lying remains very

external to the moral consciousness of the child at this stage 20  .

t y '  he should be given ' four slaps as punishment' and she, ' two slaps'! Piaget ibidem, pp.

120 - 127).

15. Piaget, ibidem, p. 123.

16. Piaget, ibidem, p. 107.
17. Piaget, ibidem, pp. 136—137.

18. Piaget, ibidem, p .  138.

19. Piaget, Ibidem.

20. Piaget, ibidem, pp.  138, 139.

Sometimes children between 6 and 10 years give an apparently advanced
definition of a lie as "what is not true". But PIAGET warns that even such a

conception does not take the intention into proper account 21  . I n  the minds
of these children there prevails a confusion between an intentional lie and an

’nvoluntary error, as is illustrated by the response of a six-year-old, which we
Quote in ful l :

Clai (6): Do you know what a lie is? — I t  is when you say what isn't true.

~~ Is '2+2=5' a lie? — Yes, i t  is a lie. Why? — Because i t  is not right. — Did
the boy who said '2+2=5' know i t  wasn't right or did he make a mistake. —
He made a mistake. - Then i f  he made a mistake, did he tell a lie or not. —

es, he told a lie. — A naughty one? — Not  very. — You see thisgentleman
(a student). - Yes. - How old you think he is? — Thirty. - I would say
28. — (The student says he is 36). — Have both told a lie or not?. — Yes

oth lies. - Naughty ones? — Not  so very naughty. — Which is the naugh-
tiest, yours or mine, or both the same? Yours is the naughtiest, because
the difference is biggest (cfr. moral realism). Is it a lie or did we just make a
mistake — We made a mistake. — Is i t  a lie all the same, or not? — Yes, i t
is a lie'  22  .

p ,  Age t  adds that children at this stage, though able in practice to dist-

aguish between intentional and involuntary acts, are unable to do so
On the plane of moral reflection"  23  . Therefore, the child's moral thinking

rer nains realistic and objectivistic.

According to PIAGET, the child's objectivistic attitude reaches its climax
l n  its evaluation of lies. Even in cases where, as the child himself understands,
the material damage was reduced to a minimum and no intention to deceive

someone was present, the child's evaluation of a lie is based on purely exter-
na  i aspects. The seriousness of a lie is evaluated by its deparure from reality in
the literal sense, irrespective of motives. Hence, for the young child an

l rnprobable and unbelievable lie' is the worst24  .

From his investigations of the young child's concept of responsibility,
p IAge t  concludes: ' In  the matter of clumsiness and. theft the child ... see-
ded to judge of actions from their most external aspect (their results) before

21. Piaget, ibidem, p. 139.

22. Piaget, ibidem, p. 140.

23. Piaget, ibidem, p .  141.

24. Piaget, ibidem, pp. 144, 145, 147, 151 .
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ds, the punishment which the boy disliked the most, is the fairest', and left out
the other two which were in fact related to the nature of the offence. Such an

arbitrary and pain-inflicting punishment PIAGET calls expiatory punish’
ment28  .

d) Immanent Justice

P iage t  says that the young child's concept of justice is very much influ-
enced by the idea of  expiatory punishment 29  .

His study 30  reports that the young child, who has a very absolute and cate-

gorical notion of law and obedience, believes in automatic punishment.He thi-
n ks punishments are immanent in things; even more, he thinks nature and thi-
n 9s cooperate with adults to execute justice, especially when adult vagilance
is wanting 31

Besides the idea of immanent justice, PIAGET notes that children about
the age of seven are dominated by the idea of retributive justice, which again
em Phasizes the necessity of  punishment for the misdoer.Here the youngster

considers as just whatever the adult authority does or commands 32  .

28. Piaget, ibidem, p .  203.
29. Piaget, ibidem, p. 250.
30. The following story used by Piaget to tap the concept of justice and the response

°f a little girl to the same elucidates the point of immanent justice.

'Once there were two children stealing apples in an orchard. Suddenly a police-
man  comes along and the two children run away. One of them is caught. The other one,
9 0 |  ng home by a roundabout way, crosses a rotten bridge and falls into the water. Now

w bat do you think? If he had not stolen the apples and had crossed the river on that
r °t ten bridge all the same, would he also have fallen into the water?'

Rere is the answer of a six-year-old girl: ' What happened? The bridge cracked. — Why?
Because he had eaten the apples. — I f  he had not eaten the apples, would he have fallen
•nto the water? — No. — Why? — Because the bridge would not have cracked' (Piaget,

' b 'dem.pp. 250 -252 ) .
31 . Piaget, ibidem, pp. 250, 255.

32. Piaget, ibidem, pp. 263, 265.

Besides the above mentioned four features (i.e. heteronomous concept of law, obje-
ctive reponsibility, etc.) of the heteronomous stage, Piaget observes another feature of
t h i s  stage: collective responsibility. I t  refers to the young child's idea that all the mem-

taking any account of the intentions in play. The analysis of the evaluations

relating to lies not only confirms this conclusion but allows us to go beyond

it and say that even apart from all consideration of the material consequences

of actions the child's mind remains set in the direction of objective responsi-
bi l i ty."25

c)Expiatory Punishment

After studying the concept of responsibility, PIAGET takes up the study

of the related concepts of punishment and justice in children, of which we

shall take the former in this subsection, postponing the latter to the next.

As a result of his study 26  , PIAGET says that for small children the purpo-

se of punishment is to inflict pain upon the culprit that wil l  make him realize

the seriousness of his offence. Inflicting arbitrary punishment as a necessa-

ry means of expiation is characteristic of this stage. They do not seek a rela-

tion between the nature of the offence and the quality of punishment, but

equate the fairest punishment with the severest 2 . That is, according to them,

the severer a punishment the fairer and more effective i t  is. This has been sho-

wn by the judgment of the eight-year-old who said 'not going on the Roun-

25. Piaget, ibidem, p. 146
26. Summarized we give here one of the stories used by Piaget to investigate child-

ren's idea of punishment, and the response of  an eight-year-old child to the same story.
'A little boy was asked by his mother to fetch bread for dinner. ...but the boy doesn't

go. ..there is no bread on the table at dinner time. ..The displeased-father thinks of three
punishments for the boy: (1) not to allow the boy to go on the 'Roundabouts' the
next day, a feast day, (2) not to give the boy any bread (from the little that is left over
from the previous day) for dinner that day, and (3) not to help the boy when he needs
help (e.g. to take down a toy from the top of a cupboard where the boy cannot reach).
Piaget's subjects had to judge which of these three punishments was the fairest for the
boy. I t  may be noted that Piaget qualifies the first of the above suggested punishments
as expiatory, and the other two as reciprocity punishments.

An eight-year-old child says 'not to allow the boy to go on the Rounds is the fairest
punishment' because the boy likes very much to go on the Rounds. (Piaget, ibid., pp.

200, 204,205,210).

27. Piaget, ibidem, pp. I99, 21 1 .
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und the age of 9 - judge moral responsibility not according to the material

consequences and the external aspects of the act, but according to the inten-
tion of the agent. Hence, contrary to the first-stager, the second stager attribu-
tes little responsibility to the agent even if serious material consequences

follow from an unintentional act. This is called subjective responsibility 36  .

According to the Piagetian investigation, the shift from objective responsi-
bility is manifested also in  the second stager's conception and evaluation of
lies.

The second stagers say that 'a boy who tells lie knows what he is doing, but

doesn't want to say it.The other one(one who makes a mistakejdoes not

know',.. 'A lie is when you deceive someone else'.... 'When you lie you are
doing i t  on purpose...' 37  . These responses, based on subjective responsibi-

clearly distinguish an intentional lie from an unintentional error.
A similar subjective trend is noted also in older children's evaluations of a

lie, where they estimate its seriousness according to the deceitful intention,

end not according to its departure from reality in  the literal sense, nor accor-

ding to the associated material aspects.Contrary to the belief of the first sta-

9 ers  , therefore, the second stagers consider an 'improbable and unbelieva-
ble lie' as a less serious one 38  .

c) Reciprocity Punishment

From his study PIAGET notes that older children's concept of punishment
, s  different from that of younger ones 39  . For the older ones the essential

VV ° t o  °k the ribbon for herself is the naughtiest, and she deserves more punishment.
The boy took the bread for  his needy fr iend (Piaget, ibidem, pp.  125, 128).

36. Piaget, ibidem, p. 129.

37 .  Piaget, ibidem, p .  143. I t  may be noted that these are 8 to  10-year-old children's
res P°nses to the question 'what is a lie?'.

38.  Piaget, ibidem, pp. 144,145,153,155.
39.  The story quoted earlier i n  relation to  expiatory punishment(that of the boy who

d’dn t fetch bread)may be recalled here.To that  stroy a ten-year-old chi ld responds:the

est punishment is that of the toy .because it shows him how one likes it when one
does not  give help. I t  is also the fairest because his mother does the same thing to

2. The Autonomous Stage

The average age of the autonomous stage is 9 ,  the age-range being from 8

to 1 1 33  . The child at this stage reveals an autonomous concept of law, subje-
ctive responsibility, reciprocity punishment, and distributive justice.

alAutonomous concept of law

The child of the autonomous stage gives up the absolute and categorical

notion of law and obedience as cooperation and mutual respect among peers

increases. For him law is not simply imposed from without, but grows out of

mutual consent of the members of the group.Hence, laws are relative and

changeable according to the agreement of group-members. As PIAGET says,

at this stage, the idea of good as'product of cooperation' replaces the idea of

good as 'unconditional obedience' of the first stage34  .

bjSubjective Responsibility

From his study 35  of older children, PIAGET says that they - children aro-

bers of a group must be punished i f  the real culprit  of a misdeed does not denounce

himself. According to Piaget's interpretation two reasons are implied in this idea of

collective responsibility: (1) the child's thinking that a misdeed must be punished at all

costs, even i f  innocent people suffer (necessity of expiation), and (2) no member is

completely innocent because the whole group refuses to denounce the offender. Hence

all must be punished (cfr. Piaget, ibidem, pp. 236 — 238).

33. Piaget, ibidem, p. 120.

34. Piaget, ibidem, p. 194.

35. The sample stories quoted above (relating to objective responsibility) about clum-

siness (the broken cups) and stealing (the bread rol l  and the ribbon) may be recalled

here.

A ten-year-old child says to the first pair: The naughtiest is 'the one who wanted to

take the jam' and broke one cup. Though the other one broke fifteen cups he didn' t  do

i t  on purpose. Similarly, a nine-year-old child replies to the second pair: The l i t t le  girl
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strict justice, but goes beyond them and considers the attenuating circum-

stances of the individual. Thus, a second stager who has attained the idea of

egalitarian justice may allow himself to be guided by this kind of 'superior
equality' or equity, rather than by 'justice pure and simple'44

3. The Two Moralities and Their Causal Factors

From his analysis of the two stages of the development of moral judgment in

children, PlAGETspeaks of two corresponding moralities and their causal

factors. P iage t  calls the morality of the heteronomous stage moral realism,
w hich the causal factors are the child's [general) realism and adult con-

44 -Piaget, ibidem,p. 271.
The following story and the two responses quoted will serve to elucidate the con-

cep ts of distributive(strict equality) and egalitarian(equity) justice: 'One afternoon. ..a
bother had taken her children for a walk along the Rhone. At four O'clock she gave

eac  h °f them a roll. They all began to eat their rolls except the youngest, who was care-
ss and let his fall into the water. What will the mother do? Will she give him another

°ne? What will the older ones say?'

A thirteen-year-old child says(example for distributive justice): 'They should have

divided up what the other children had left and given some to the little chap — Was i t
a |  r to give him any more? — Yes, but the child ought to have been more careful...

hat does fair mean? — I t  means equality among everyone'.

An eleven-year-old says (example for egalitarian justice) : The litt le boy ought to
ve taken care. But then he was a little boy, so they might give him a little piece

HHore.- What did the others say? — They were jealous and said that they ought to be
9 ,Ve i l  a little piece more too. But the little one deserved to be given a little piece more.

e older ones ought to have understood.— Do you think it was fair to give him some
more?— Qf course, I t  was a shame for the little one.When you are little you don't un-

derstand what you are doing(Piaget, ibidem, pp.267,270,271).

Besides the above-described four featuresf autonomous concept of law, subjective
c °ncept of responsibility, etc. )of the autonomous stage, Piaget observes still another fea-
tU re  of this stage: a special type of collective responsibility. This refers to (older) child-
in 's  thinking that the whole group is punishable for the misdeed of one member who is
not detected or denounced. This idea of collective responsibility is not based on the

necessity of expiation (as heteronomous stagers think), but on the (older) child's sense
°f solidarity with the whole group that determines not to denounce the offender, and

consequently becomes liable to punishment by the authority. This type of collective res-

ponsibility,  says Piaget, is therefore voluntarily accepted(Piaget ,ibid«> PP. 239, 240, 248).

point in punishment ' is to do to the transgressor something analogous to

what he has done himself, so that he should realize the results of his actions 1

for others40 . They do not believe that inflicting pain is a 'moral necessity'.

Hence the best and fairest punishment is not determined by its seventy, but

by its effectiveness i n  attaining the purpose of the punishment, namely, to

make the offender realize the impact of his actions on his relations with oth-

ers and thus to restore the broken relations.Such a concept of punishment,

PIAGET says, is based on reciprocity .

d) Distributive Justice

According to PIAGET the shift from the heteronomous to the autono-

mous stage is well manifested in the older children's concept of justice.

The second stagers do not subscribe to the idea of a justice which is 'im-

manent' in  things and emanate from them 43  . Besides this, in  the place of the

first stagers' concept of retributive justice, the second stagers develop the

concept of distributive justice. This concept of justice, while deemphasizing

the role of punishment, stresses the idea of strict equality among the mem-

bers of the group43  .

Further,the concept of distributive justice is to be gradually overshadowed

by that of 'egalitarian justice'. Egalitarian justice understands the demands of

him as he had done to her(i.e. not giving help when needed). Another older boy sugge-
sts that the punishment of not giving the boy any bread for dinner as the fairest because
he wouln't go and get any. He qualifies the one of not going the Roundabouts as less fair
because there is no connection between the bread and the Roundabouts (Piaget, ibidem,
pp.214,215).

I t  may be noted that the punishments suggested by the older ones are reciprocity
punishments in the Piagetian terminology.

40. Piaget, ibidem, p .  215.
41. Ibidem. Here Piaget observes that the idea of 'sheer reciprocity' can sometimes

be so predominant at this stage that certain punishments, though based on reciprocity,
may appear very crude as in the case of the second response quoted above, 'not giving

any bread for dinner' as the fairest punishment.
42. Piaget, ibidem, p.255.

43. Piaget, ibidem, p.265.
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Wen physical and moral laws, nor does he yet grasp the necessity and signifi-

cance of such distinctions. This throws light also on the fact that youngsters

identify lies with bad words or with involuntary errors51  .

Therefore,? I AG ET affirms, the young child's general realism and the con-
sequent moral realism is partially due to the child's way of thinking, which is

called 'egocentric thinking . And egocentric thinking in the Piagetian theory
• eqis characteristic of the 'preoperational stage' of intellectual development .

Thus, according to PIAGET, the morality of the child is partially rooted in

the corresponding stage of its intellectual development.

The other factor responsible for the child's moral realism in PIAGET'S
v 'ew is adult constraint 4 , This includes the various authoritative restra-

, n t s  imposed on  the child by the adults (parents and other older people)
7 means of rules and sanctions55  .

Such a moral constraint, says PIAGET, is 'characterized by unilateral
res Pect'/ that is, the strong one-sided respect the child has for the adult ... and
this respect 'is the source of moral obligation and of the sense of duty'  for
the young child 56  . Hence, every command coming from a respected person is

the starting point of an obligatory rule 57

Therefore, the various rules and commands are absolute and categorical for
the child, but remain external to its mind because of its egocentric think-
, n  9 . Thus adult constraint, instead of minimizing the child's egocentrism,

fosters it and its characteristic features in moral thinking 59  . Besides, the un-

Psychological approaches (giving commands not bothering whether the child

51 . Ibidem.

52. Ibidem.

53. Cf r .  J. H .  Flavell, The Developmental Psychology o f  Jean Piaget, New York 1963.

P.162.

A brief exposition of this developmental theory wi l l  be given i n  the second part of

the thesis (see chapter V I ) .

54. Piaget, ibidem, p .  188.

55. Piaget, ibidem, pp.  1 29,  1 31 .
56. Piaget, ibidem, p .  193.

57. Piaget, ibidem, 193 .

58. Piaget, ibidem, pp.  131, 188.

59. Piaget, ibidem, pp .  131, 230, 259.

straint. The morality of the autonomous stage is called morality of  coope-

ration, which the causal factors are peer group cooperation and a cor-

responding intellectual development.

a) Moral Realism: Realism and Adult Constraint

PIAGET describes moral realism as 'the tendency the child has to regard

duty and the value attaching to i t  as self-subsistent and independent of the

mind,as imposing itself regardless of the circumstances i n  which the individual

may find himself 45  . The features studied in the heteronomous stage, name-

ly,  heteronomous and absolute concept of law, objective responsibility,

expiatory pu nishment, immanent justice,etc., are typical of this moral realism46  .

According to PIAGET, the realism of the young child is a consequence of the
child's realism in general. The young child is a 'general realist', that is, he

tends to externalize and reify the contents of his mind.This is manifested in

his tendency to materialize and project into the universe the realities of his

psychic and social life47  .

Hence i t  is only to be expected that from the beginning the child should

realize and even reify the moral laws he has to obey. Therefore, several rules

given to the child (e.g.not to steal, not to spoil things, etc.) are conceived by

the child as existing in themselves, independently of the mind, and consequ-

ently of individual circumstances and intentions48  . I n  this conception,says

PIAGET, the aspect of responsibility is reduced to 'whether the law has

been respected or violated' in  the literal sense49  . I f  violated, i t  should be

made good through punishment. And i f  violation went unnoticed by the au-

thorities, it should be avenged by the physical forces 50 .

Owing to this general realism in thinking, the child does not distinguish bet-

45. Piaget, ibidem, p. 106.

46. Ibidem.

47 .  Piaget, ibidem, p. 184.

48.  Piaget, ibidem, p .  186.

49. Piaget, ibidem, p. 187.

50. Ibidem.
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The main factor which promotes autonomous morality says PIAGET,
is cooperation among equals or peer-group cooperation . What is needed for

passing from moral realism to autonomous morality is that the child has

opportunity to establish social relationships on  the basis of mutuality and equ-
ality 6 . And peer group cooperation, which is founded on mutual respect,66

provides the child with this opportunity. Hence, it is peer group cooperation
that delivers the child both from egocentrism and the results of this (adult)

constraint'66  and leads i t  to autonomous morality.

According to PIAGET the role of cooperation and mutuality i n  the deve-

lopment of morality is so great that i t  alone seems to be sufficient to bring
about this development. Thus, speaking about the concept of justice in  the

autonomous stage, P iage t  says: The conclusion which we shall finally
reach is that the sense of justice, though naturally capable of being reinforced

by the precepts and the practical example of the adult, is largely independent
of these influences, and requires nothing more for its development than mu-

tual respect and solidarity which holds among children themselves'67  . This is

so because, according to PIAGET, 'the rule of justice is a sort of immanent

condition of social relationships or a law governing their equilibrium'66  . Be-
cause, thus, the rule of  justice is social interaction's law of equilibrium, justice

develops as peer group cooperation or interaction and solidarity grows69  .

Besides peer group cooperation, there is another factor required for the

growth of the autonomous stage. I t  is the intellectual development of the

child, which of course is related to age. The idea of mutuality and solidarity
a s well as the ability to generalize and differentiate the aspects of a moral si-

tuation, all of which are implied in the morality of cooperation, suppose the

stage of 'concrete operations' on the intellectual plane. Among other things,

this stage makes the child capable of 'reversible thought' 70  .

64. Piaget, ibidem, p. 134.

65. Piaget, ibidem, p. 227.

66 .  Piaget, ibidem, pp. 184, 194.
67.  Piaget, ibidem, pp .  195 - 196.

68. Piaget, ibidem, p. 196.

69.  Piaget, ibidem, p. 196

70. Piaget, ibidem, pp. 312,  194, cfr.  also, J. H .  Flavell,The Developmental Psycho-

logy of Jean Piaget, pp. 164,  165,  174.

understands them, the pleasure taken by some parents in using authority, etc)

and objectivistic sanctions60  of the average parents add to the realism of the

young child.

Thus adult constraint, together with the general realism (or egocentric

thinking) of the child, shapes the young child's moral realism.

However, adult constraint in  the early stage of development, says PIAGET,

is not accidental, but characteristic of the process of moral development, be-

cause moral rules are 'constituted, transmitted or preserved only through the

external pressure exercised by the individuals upon each other' and not thro-

ugh an 'internal biological heredity'61  . And the young child, in its early stage

of development, is obviously subjected to the pressure of adults (especially

parents) for whom i t  has a unilateral respect. This, says PIAGET, is a funda-

mental fact of the psycho-social development of man62  .

b) Morality of Cooperation: Peer-Group Cooperation and Intellectual
Development

The morality of cooperation (or autonomous morality) may be described

as a morality which results from the child's perceiving 'the point of view of

those around him' and thus emphasizes the aspects of motive and solida-

rity 63  . I t  is attained, in the Piagetian view, through the realization that moral

rules grow out of mutual relationships.

60. Piaget, ibidem, pp. 129, 190. Here Piaget calls attention to the fact that an average

parent gets more annoyed and angry at the child who inculpably breaks fifteen cups

than at the one who culpably breaks only one. Such are instances of objectivistic sancti-

ons which are many in daily l i fe and add to the child's moral -realism.

Even in  a very liberal education, Piaget notes, certain impacts of constraint are inevi-

table. For,  the ordinary routine l ike ‘eating at a certain t ime' ,  ‘going to sleep at night '

etc. are enough to instil l categorical and objectivistic conceptions in the mind of the

young child (Piaget, ibidem, pp. 188, 199).

61. Piaget, ibidem, p. 183. It may be noted that here Piaget draws heavily upon the

sociological theories of E .  Durkheim (see below p .  277).

62 .  Piaget, ibidem, p. 183.

63. Piaget, ibidem, p. 133.
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gradually overshadowed by the second, characterized by the morality of co-

operation, which is caused by the child's intellectual development and espe-
cially by peer group cooperation which is founded on mutual respect. This

morality constitutes the normal equilibrium 75  .

Applying PIAGET'S two-stage development of moral judgment to consci-
e r *ce, it can be said that conscience, in as far as i t  has a cognitive dimension/ 6

develops in two stages. The conscience of the first stage — the heteronomous
COns cience — is characterized by moral realism, and has its source of moral

obligation in the child's unilateral respect for adults. This is an immature
form of conscience, with an unstable equilibrium. The conscience of the se-

cond stage — the autonomous conscience — is characterized by autonomy and

Mutuality, and implies a stable equilibrium. Here the sense of obligation arises
ou t  of equality and mutual respect. This is a mature form of conscience.

Thus PiGET'S theory implies that conscience develops wi th age, and the
key factors in this development are social relationships based on equality and

mutuality, and intellectual development.

Just as adult constraint strengthens and consolidates the egocentrism and

the moral realism of the first stage, cooperation and intellectual development
seem to influence each other and thus facilitate moral development in the se-

cond stage.PiAGET asks, 'How does psychological intelligence advance with

age if not by means of increased cooperation? Cooperation, of  course,presu-

pposes intelligence, but this circular relation is perfectly natural: Intelligence

animates cooperation and yet needs this social instrument for its own forma-

tion'  7172 . This double causality of the moral development of the child accor-

ding to PIAGET'S theory is well summarized by D. WRIGHT as follows: * l t

is through the clash of wills in  the context of mutual respect within the peer

group, and through the need to resolve conflicts between equals, that the

child is forced to apply this capacity (the capacity for operational think-
• n 72

ing) to his social relationships. The outcome is the morality of cooperation .

c) The Pattern of Moral- and Conscience-Development according to Piaget

According to PIAGET’S findings reviewed above, there are two stages or at

least 'two distinct processes'73  i n  the moral development of the child, the

average age of the first stage being 7 ,  and that of  the second 9. The first stage

is characterized by moral realism, which is caused by the child's egocentrism

and adult constraint which is founded on unilateral respect. The 'moral equi-

librium' of this stage is an unstable equilibrium because i t  does not allow the

personality to grow and develop to its ful l  extent 74  , and hence i t  has to pass

to a stable equilibrium.

As the child grows, moral laws begin to be interiorized. The first stage is

71 . Piaget, ibidem, p. 168.
72. D.  Wright, The Psychology of Moral Behaviour, Harmondsworth 1971 , p. 158.
73. Let us note that Piaget does not insist on clear-cut stages of development because

the features of either stage are partially found in the other. Sometimes the same child
shows both the tendencies with regard to the same moral concept. Hence Piaget speaks
of at least two processes one of which on the whole precedes the other in the moral

development of the child, although the two partially synchronize' (Piaget ibidem pp
119,120). '

74. Piaget, ibidem, pp. 324, 325.

B. The Theory of Lawrence  Kohlberg

PIAGET’S conclusions about the two stages of moral development gave

’mpetus to several researchers to make further study of the problqjTL I t  is, how-
ever » L .  KOHLBERG who, guided by the cognitive-developmental approach

75. Piaget, ibidem, p.  324.

76. We saw that Piaget’s investigations were meant mainly to study the child’s theo-
re tical moral judgment, and not so much the practical moral judgment. Here, however,
VVe rna V note what Piaget says about the relationship between the development of theo-
re tical and practical moral judgments.

The child's theoretical moral judgment, says Piaget, is 'an adequate and progressive
c °nscious realization' of his practical judgment. This means that theory is formed out of
Practice through conscious realization of what is practised. This therefore supposes a
time-lag between the practical and the theoretical, the former preceding the latter. Hence
the theoretical judgment a child makes at a given time 'corresponds broadly speaking

ith the concrete and practical judgments which the child may have made on the occa-
sion of his own actions’ during the preceding years. Thus development shows itself first
•n practice and then in  theory (Piaget, ibidem, pp. 113, 115).
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and following PIAGET, has made extensive study and major contr ibut ion in

this line 77  .

Analysing children's responses to moral problems, KOHLBERG has isola-

ted about 25 aspects of children's moral thinking and judgment, which 'repre-

sent basic moral concepts believed to be present i n  any society'  78  . (Table 1

presents these basic moral aspects). For example, punishment (aspect 10),

rights of property (aspect 19), contract (aspect 23) etc. are all culturally uni-

versal concepts entering into moral thinking and judgment79  . According to

KOHLBERG, these basic aspects of moral thinking and judgment pass thro-

77. I t  should, however, be noted that in working upon Piaget's theory, Kohlberg has

thoroughly elaborated and recast i t .
The basic data of Kohlberg's study come from two-hour tape-recorded interviews

with his subjects. In  these interviews the subjects had to evaluate moral dilemmas (for
example, cfr., below the problem of the woman dying of cancer) involving conflict bet-
ween obedience to authority and individual human needs.

The subjects of Kohlberg's original study were 72 boys of three age-groups, 10, 13, 16,
from middle and lower class families in  Chicago. He has also studied a group of 24 delin-
quents of 16 years of age, another group of  24 six-year-olds, and a third group of 50

thirteen-year-old boys and girls from near Boston. Besides, Kohlberg reports that his
study has been extended to children belonging to different cultural backgrounds (e.g.

Switzerland, Belgium, Turkey, Malasia, Israel, Chinese, etc.) (L.  Kohlberg, The develop-
ment of children's orientations toward a moral order', Vita Humana, 1963 (6), p.12).

78. Kohlberg, 'Stage and Sequence: The cognitive developmental approach to socia-
lization', in D.A. Goslin (Ed.), Handbook of Socialization Theory and Research,

Chicago 1969, p. 376)
79. Kohlberg distinguishes two types of moral concepts or aspects: Those that have a

'formal cognitive base' and those that do not have such a 'forma! cognitive base'. The
distinction is based on 'cognitive form' and 'cognitive content'.Those that have a formal
cognitive base imply a differentiation in the form of cognition (e.g. a differentiation be-
tween the physical and the mental). The basic aspects (cfr. the table)all have a formal
cognitive base. Those that do not have a formal cognitive base imply only a differentia-
tion in the content of cognition (not in the form of cognition). Examples for those
that do not have a formal cognitive base would be 'peer-loyalty' as opposed to 'adult-lo-
yalty' (as in Piaget's autonomous stage), favouring retaliation by the victim rather than
punishment by authority, etc. Such aspects do not suppose a formal cognitive base be-

cause 'there is nothing cognitively more mature to preferring a peer than an adult' ,
says Kohlberg. Such differentiation is a matter of 'content rather than form' (Kohlberg,
'Stage and Sequence', pp. 375 — 376).

Code Deecrlptle- Aspects

l.  Value Locus of value - modes of  at-

tributing (moral) value to acts,

perrons, or events. Models of as-
sassing  value cu-**quences in a

situation.

1. Considering motives in judg-

ing action.
2. Considering consequences i n

judging action.
3. Subjectivity vs. objectivity of

values assessed.
4.  Relation of  obligation to wish.
5. Identification with actor or

victims in judgiitg the action.

6 .  Status of  actor and victim as
changing the moral worth of

actions.

I (.Choice Mechanisms of resolving or
denying awareness of con-

flicts.

7. Limiting actor’s responsibility
for consequences by shifting

responsibility onto others.

8. Reliance on discussion and
compromise, mainly unreal-

istically.

9 .  Distorting situation so that
conforming behavior is seen as
always maximizing the interests

of  the actor or of others involved.

I I I ,  Sanction*
and Motive*

The dominant motives and
sanctions for moral or de-
viant action.

10. Punishment or negative reac-
tions.

11. Disruption of an interpersonal
relationship.

12. A concern by actor for w* 1

fare, for positive state of the
other.

13.  Self-condemnation.

IV .  Rulet The ways in which rules are

conceptualized, applied, and
generalized. The  basis of the
validity of  a rule.

14.  Definition of an act as devi-

ant. (Definition of «>ioral rules
and norms.)

15. Generality and consistency of
rules.

16. Waiving rules for personal re-
lations (particularism).

V .  Rights and

Authority
Basis and limits of control

over persons and property
17. Non-motivational attributes as-

cribed to authority (knowledge,

etc.) (Motivational attributes
considered under I I I )

18 .  Extent or scope of authority's
right. Rights of  liberty.

19. Rights of  possession or pro-

perty.

V I .  Positive

Justice
Reciprocity and equality. 20. Exchange and reciprocity as a

motive for role conformity.

21.  Reciprocity as a motive to
deviate (e.g., revenge).

22.  Distributive justice. Equality
and impartiality.

23.  Concept' o f  maintaining part-

ner’s expectations as a motive for

conformity.  Contract and trust.

V I I .  Punitive

Justice
Standards and functions of

punishment.
24.  Punitive tendencies or expecta-

tions. ...Notions of equating

punishment and crime.
25.  Functions or purpose of punish-

ment.

Table. 1. The Basic Aspects of Moral Thinking and Judgment.
(From: L .  Kohlberg, "Stage and Sequence", pp. 378, 379)
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a) The Premoral Level

The first level, called premoral, includes the first and second stages of mo-
ral development.

First stage

Though no fixed age can be set for the emergence of this stage, usually it is

prevalent upto the age of seven and decreases afterwards 83  .

For a child of this stage, 'moral values' reside in physical objects and ex-

ternal happenings. He attributes 'moral values' to these factors and his moral

Judgment is based on physical and objectivistic conceptions. Hence regarding
the dilemma quoted, 'the value of a human life is based on the social status or

Physical attributes of its possessor'8 . As regards the motivation for moral

dose of the drug. The sick man's husband, Heinz, went to everyone he knew to borrow
the money but he could get together about 1000 dollars which is half of what i t  costs.

He told the druggist that his wife was dying and asked him to sell i t  cheaper or  let him

Pay later. But the druggist said: 'No, I have discovered the drug and I 'am going to make
money from i t ' .  So Heinz got desperate and broke into the man's store to steal the drug
for his wife. Should the husband have done that ? Why? (Kohlberg, 'The development

°f children's orientations ',pp. 13 — 14, 18.)

83. Kohlberg, The development of moral character and moral ideology' i n  M.L.

Hoffman and L.W. Hoffman (Eds), Review of Child 4r Deve)opment Research, New
Y ork 1964, pp. 402, 403.

84 .  Kohlberg, Ibidem, p. 402.
I t  is interesting to note how a boy of 10 related the necessity of saving a human life

to the importance of the person to be saved 1, and his importance to the amount of furni-

ture he possessed. To the interviewer's question 'Would i t  be all right to put the druggist
•n the electric chair for murder?', the boy says: ' I f  she could be cured by the drug and

they didn't give it to her, I think so, because she could be an important person like

8etsy Ross, she made the flag. Andi f  i t  was President Eisenhower, he is important, and
they'd probably put the man in the electric chair because that's is not fair'. ( Should the

Punishment be more i f  he is an important person?), ' I f  someone important is in a plan®
a nd is allergic to heights and stewardess won't give him the medicine because she's only

9ot enough for one and she's got a sick one, a friend in  back, they would probably put

the stewardess in a lady's jail because she didn't help the important one'. (Is it better to

save the life of one important person or a lot of unimportant peonir?) 'Al l  the people

ugh six stages of development, and 'each of these concepts is differently defi-

ned and used at each of the six stages'8081 82 . These developmental stages, named

after their basic orientations, are the following.
Stage 1. Punishment and obedience orientation.
Stage 2. Naive instrumental hedonism.

Stage 3. Good-boy morality of maintaining good relations, approval of

others.

Stage 4 .  Authority maintaining morality.

Stage 5. Morality of  contract and of democratically accepted law.
p -1

Stage 6. Morality of individual principles of conscience .
Therefore, in accordance with these six stages, the development of child-

ren's moral thinking and judgment passes through six stages.

1. The Three Levels (Six Stages) of  Moral Development

koh lbe rg  reduces the above-said six stages of moral development to

three levels of development, each level consisting of two stages. These levels

are:

a. The premoral level

b. The conventional role-conformity level
on

c. The level of  self-accepted moral principles

80. Ibidem.
81 . Kohlberg, The development of children's orientations toward a moral order' pp

13 -14 .

82 .  In discussing the various stages of development we note the basic features like
value orientation, motivation, 'right and wrong' conceptions, etc., of each stage. Besides,
we quote below one of the ten moral dilemmas used by Kohlberg in his studies. I t  is con-
cerned with the 'value of human life'. How children at the various stages of development
would respond to this dilemma is supposed to show the developmental changes in  their
moral judgment and ideology. Therefore, in discussing the stages we shall refer to child-
ren s changing concepts about the 'value of life* as revealed through their responses to
the following moral dilemma: ' In Europe a woman was near death from a special kind of
cancer. There was one drug that the doctors thought might save her. I t  was a form of
radium that a druggist in the same town had recently discovered. The drug was expen-
sive to make. He paid 200 dollars for the radium and charged 2000 dollars for a small

5 Srampickal, Conscience
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Third Stage

The prevalence of this stage becomes clearer during the period between
ten and thirteen years of age, and usually it stabilizes after thirteen 90  .

The moral thinking of the third stager is principally based on conformity
to the expectations of others, especially family and community members. He

wants to be a good and pleasing self before the community. For him 'moral

value' resides in doing what others (family and community members) expect

from him. He would, therefore, define right action in terms of others' consen-

sus91  . The value of human l i fe'  for him 'is based on the empathy and affect-

•on of family members and others to its possessor' . The main motivating

factor at this stage is the 'anticipation of praise and blame' of family and co-

rnmunity members. Approval of others is a final internal goal for the third

stagers93  .

responses, the first stager is guided by the external motives of fear of punish-

ment and of pleasing those in authority, so that he may escape punishment85  .

Thus even in his motivation the first stager is externally oriented.

Second Stage

This stage shows a prevalence between seven and ten years of age, and de-
cs e

clines after ten .

The moral thinking of the second stager is based on a need-serving point of

view. What satisfies his (and occasionally of others as well) needs is valuable

according to him. He would define as right and justifiable those actions that

serve his own (and others') wishes and needs, physical and quasi-physical

needs 87  .Here, therefore, the 'value of life is seen as instrumental to the satis-

faction of the needs of its possessor or of other persons' 88  . The main motive

for moral response at this stage is the desire to obtain 'goods and rewards'

from others, which of course are instrumental to need-satisfaction 89  .

b) The Conventional Role-Conformity Level

The second level comprises the third and fourth stages of moral develop-

ment.

that aren't important because one man just has one house, may be a lot of furniture, but
a whole bunch of people have an awful lot of furniture and some of these poor people

might have a lot of money and i t  doesn't look i t '  (Kohlberg, The development of
children's orientations', p. 19.).

85. Kohlberg, 'The development of children's orientations', p. 20.
86. Kohlberg, 'The development of moral character', pp. 402 — 403.
87. Kohlberg, *The development of children’s orientations', p. 23.
88. Kohlberg, The development of moral character', p. 402.
An illustration of this instrumental view of life is given in  the response of a 10-year-

old boy to the question whether 'mercyJdlling' is right or wrong. He says, ' i t  is according
to how you look at it...'. He means to say that i f  the suffering patient wants to end her
painful life there is nothing wrong in  'mercy-killing' (Kohlberg, The development of
children's orientations', p. 23.).

89. Kohlberg, The development of children's orientations', p. 14.

Fourth Stage

This stage too is prevalent during the period between ten and thirteen
years of age, and in  the latter half of this period this stage is more prevalent

than the previous stage. This stage also stabilizes after thirteen

Morality at this stage is based on a respect for authorities and a sense of

90. Kohlberg, The development of moral character', pp. 402 - 403-
91. Kohlberg, 'Stage and Sequence', p. 376.

92. Kohlberg, 'The development of  moral character', p. 402.

This ideology is rather well manifested in the response of a 13-year-old boy to the
druggist's problem. He says: 'It was the druggist's fault, he was unfair ... Heinz loved
his wife and wanted to save her. I think anyone would do ... (if a case is charged) the

judge would look at all sides ...'. Kohlberg observes that the boy's reasoning based on
the kind of people involved and the conventional views about 'the unfair druggist',

'the loving husband', 'what everyone would do', 'the understanding judge' etc. is typi-

cal of this stage. The boy thinks that he expresses and shares the community view; that
the community view is the right one; and that in doing so he becomes good and plea-
sing to others (Kohlberg, The development of children's orientations', p .  25.).

93. Ibidem.

94. Kohlberg, 'The development of moral character’, pp. 402 — 403.
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is predominant at this stage 1 01  . Hence right and wrong are defined in relation

to these institutionalized laws.Human life is valued at this stage 'both in terms

of its relation to community welfare and in terms of life being a universal

human right'  102  . However, KOHLBERG observes, a conflict between what is

'right' for the individual in a particular situation and what is 'right' for the

community as a whole is typical of this stage 103  . Boys at this stage want to
avoid being judged as 'inconsistent and non-purposive' in their behaviour and

social relations, especially in relation to common welfare. Hence the prevail-
ing motive at this stage is a need to maintain a reasonable self-respect and the

respect of others 104  .

obligation to keep the given social order? 5 For a fourth stager 'moral value'

resides in the maintenance of the conventional social order as such and the

demands of authorities. He is, therefore, concerned with what his authorities
as well as his rights and duties in the given order would demand from him. He

would define right and wrong in terms of these demands. This moral ideolo-

gy is reflected also in the evaluation of the value of life which is 'conceived
as sacred in terms of its place in a categorical moral or religious order of

rights and duties'95 96  . The fourth stagers want to avoid 'the censure by legiti-

mate authorities and the resultant guilt ' feelings97  . Consequently, the main

motivating factor in moral responses is the 'anticipation of praise and bla-

me' (i.e. approval and disapproval) from established authorities9899 .

Sixth Stage

1 n
This stage too shows increase from thirteen to sixteen years of age*

For individuals at this stage moral values reside in keeping the universal

principles of morality 106  . Sixth stagers mean to say that moral decisions are
made in  terms of 'principles of conscience' and they define conscience as a

'choosing and self-judging function...' 107  . Because individuals at this stage

have grasped the universality of moral principles, they are capable of going

beyond individual moral rules, and of thinking and judging in terms of gene-

ral principles of morality. This is reflected also in their 'belief in  the sacred-

ness of human life as representing a universal human value of respect for the

individual' 108  . As regards motivation, the sixth stager is motivated by the

101. Kohlberg, The development of children's orientations', p. 28.

102. Kohlberg, 'The development of moral character', p. 402.
103. Kohlberg, The development of children's orientations', p. 29.
104. Kohlberg, 'Stage and Sequence', p. 382.
105. Kohlberg, The development of moral character', pp. 402 - 403.
106. Kohlberg, 'Stage and Sequence', p. 376.
107. Kohlberg, The development of children's orientations', p. 28.
108. Kohlberg, 'The development of moral character', p. 402.

These aspects are manifested in  the responses of a 16-year-old boy to the druggist's
problem. He says: 'By the law of society he (the husband) was wrong, but by the law
of nature or of God the druggist was wrong and the husband was justified. Human life

is above all financial gain. Regardless of who was dying , i f  i t  was a total stranger, man

has a duty to save him from dying' (Kohlberg, ibidem, p. 401)*

c) The Level of Self-Accepted Moral Principles

The third level includes the fifth and sixth stages of moral development.

Fif th Stage

This stage shows increase from thirteen to sixteen years of age."

For fifth stagers 'moral values' seem to reside in keeping the norms and

standards which are mutually agreed upon and meant for the common
good 100  , a rather rational view of laws as serving the cause of common wel-

fare — KOHLBERG says/a rationality' inspired by 'social contract legalism' —
�‡

95. Kohlberg, 'Stage and Sequence', p. 376.
96. Kohlberg, 'The development of moral character', p.402.
This concept of moral values (as based on an order of rights and duties) is manife-

sted in the response of a 16-year-old boy to the question 'should the doctor mercy-kill
the woman?'. He says: *The doctor wouldn't have the right to take a life, no human has
the right. He can't create life, he shouldn't destroy i t '  (Kohlberg, ibidem, p. 401 )

97. Kohlberg, ibidem, p. 400.
98. Kohlberg, 'The development of children's orientations', p. 25.
99 .  Kohlberg,  The  development of moral character', pp. 402 — 403.

100. Kohlberg, 'Stage and Sequence', p. 376.
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need to be consistent with his own moral principles and thus avoid the 'self-

condemnation' (or guilt) that would follow from the violation of one's prin-

ciples 109  .
Thus the child's moral judgment and ideology progresses in the course of

its development from objectivistic-external orientations towards more and

more subjective-internal orientations.

2. Invariant Sequence and Age-Trend Development

According to KOHLBERG, the six moral stages "form an invariant deve-

lopmental sequence" 10  . I t  means that the stages "represent a developmental

continuum, in which each individual passes through the stages in the prescri-

bed sequence". 1 1 1 Hence in the course of development an individual cannot

skip stages nor can he develop in any other order. Therefore, the attainment

of a stage is dependent on the attainment of the previous stage. Thus an indi-

vidual who has attained the sixth stage of moral development should have

gone through the preceding five stages. 1 12  Besides, "a stage of thought invol-

ves a reorganization of the preceding modes of thought, wi th an integration

(not an addition) of each previous stage with... new elements of the later

stages." 113  Because each stage is thus a reorganization, and consequently a

displacement of the preceding stage, the child tends to reject the preceding

modes of thought. 1 14  This implies a qualitative difference between the sta-

ges. Thus, for example, a second stager (instrumental hedonistic stage) re-

109. Kohlberg, The developmenc of moral character', pp. 400, 401.
110. Kohlberg, The development of moral character', p. 404.

111. E. Turiel, "An Experimental Test", p .  316-
112. Cfr. Kohlberg, "Stage and Sequence" p. 385-
113. Turiel, "An Experimental Test", p. 316.
114. Cfr. Turiel, ibidem, p. 309. According to Kohlberg's findings, about 50 per

cent of a subject's moral judgments fits his predominant stage or mode of thinking. Thus,
for example, 50% of the moral judgments and evaluations a second stager makes at a
given time are, as a rule, of instrumental-hedonistic type. The remainder are distributed

around the predominant stage in a decreasing manner as one moves further from i t .  The

distribution of stage-usages is given in Figure 1 (Cfr. Kohlberg, "Stage and Sequence",

p.387).
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jects the first-stage moral response as "fearful and foolish"; a third-stager

(good-boy, empathy, approval stage) rejects the second-stage response as

Egoistical and ignoring moral feelings'; similarly a fourth stager (authority

Maintaining stage) rejects the third-stage response as "based on personal

feelings and relationships rather than upon moral rules". 1 15  The above indi-

cated reasonings, which are qualitative, for rejecting the lower stages also

show that there is a qualitative (rather than quantitative) difference between
the stages. 1 16

Further, according to the cognitive-developmental theory, the six stages
show a regular age trend development* 1 7 . This does not mean that each indi-

vidual passes through all the stages, attaining the final stages at a given age,

115. J. Rest et alii, "Level of Moral Development as a Determinant of Preference and
Comprehension of Moral Judgments Made by Others", Journal of Personality, 1969 (37),
P. 238*

116. Cfr. Rest et alii, ibidem, p. 237-
117. Kohlberg, 'The Development of Moral Character", p .  404-
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its use. 119  As we have already mentioned, the first level (stages 1 and 2)

decreases with age; the second level (stages 3 and 4) increases up to the age

of thirteen; and the third level (stages 5 and 6) continues to increase from

thirteen to sixteen. (Figure 2 shows the 'mean per cent of total moral state-
ments of each of six moral judgment types (stages) at four ages: 7,  10, 13,
16). I t  is clear from figure 2 that though there is an age trend development,

the second level (stages 4 and 3) are 'on average' more predominant even at

the age of sixteen.

Besides, though an age trend development may be found everywhere, the

age-stage' correspondence shows considerable variation according to societies
and social backgrounds. (Figures 3 and 4 are examples for such variations.

Figure 3 shows 'age trends' in middle class urban boys in three nations,
and figure 4 shows 'age trends' in  isolated village boys in  two other nations).

These figures show that middle class urban boys have an 'average develop-

ment' at four ages, while in isolated village boys the first stage is the predo-

minant one even at the age of  sixteen.

The above shown age trends, says KOHLBERG, indicate two things.
First, "large groups of moral concepts and ways of thought only attain

meaning at successively advanced ages", and secondly, that they "require
the extensive background of social experience and cognitive growth repre-

sented by the age factor"? 20

3. Intellectual Development

As we have already mentioned, intellectual development or cognitive growth

is necessary for the development of moral stages according to the cognitive-

developmental theory. Each level (or stage) of development implies a cog-
nitive growth not attained by the previous one. We summarize this growth

below.

The first stager reflects the features of egocentric thinking. His moral

thinking is based on 'primitive value assumptions' from the cognitive point

119 .  I t  may be noted, as we shall see soon, that age-growth alone is not  enough for
the development of moral stages.

120. Kohlberg, "Stage and Sequnece" p. 385, 386*

Figure 2

Mean per cent of total moral statements of each o f  six moral judgement types at four  ages.
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for as D. WRIGHT observes “no one has yet described a childhood morality

which could not be found in some adults"? Age trend development means

only that there is an increasing use of the higher stages according to age-

growth, or, the more advanced a stage, the more age-growth is required for

1 18. D.  Wright, The Psychology of Moral Behaviour, p.  172.

6 Srampickal, Conscience
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Figure 3

Age trends in moral judgement in middle class urban boys in three nations.
of view. He is not able to distinguish between the physical and the moral

191
values; nor between the subjective and objective.

The second stager shows an awareness of his ego-needs and of the needs of
others. This impliesexchange, reciprocity and subjective-objective distinction.

Though for him moral value is still need-based, he begins to distinguish it
from purely physical values. Thus, KOHLBERG concludes, the second sta-

ger's morality reflects "both cognitive advance and a firmer internal basis of

judgments"121 1 22123 124 than the first stager's.

The features of the third and fourth stages represent a morality based on

role-taking; on conformity to the expectations of others. Role-taking im-
plies the “abil i ty to understand the interaction between the self and another

seen through the other's eyes'? Cognitively it supposes the ability to

make “specific inferences about others' capabilities, attributes, expectations,

feelings and potential reactions". 1 25  This moral level presupposes the level

°f 'concrete operations' intellectually.

Finally, the fifth and sixth stagers' moral thinking imply a cognitive stru-
cture capable of responding in terms of formal, universal principles . Intellect-
ually this corresponds to the level of 'formal operations'. 1 2 ®

This analysis shows that “intellectual development is an important condi-
t i on "  for the development of the child's moral judgment, though i t  alone do-

cs not explain the development of moral stages. 1 27

121 . Kohlberg, "The Development of Children's Orientations" pp. 18, 20.

122. Kohlberg, ibidem, p. 24. - Though Kohlberg's first and second stages corres-
pond to Piaget's heteronomous and autonomous stages respectively, there are differences
in interpretation. For example, Piaget's heteronomous stager is motivated by the unila-

teral respect for the adults (an internal motive), while Kohlberg's first stager is motivated
by the fear of punishment (an externalized motive). Besides, though Kohlberg has found
an increase in reciprocity in the second stage he does not attribute any properly moral si-

gnificance to it at this stage ( i t  is merely 'quid pro quo'), while Piaget does so to the
autonomous stage. (Cfr. Kohlberg, ibidem, p. 18).

123. Kohlberg, ibidem, p. 26.
124. R. L. Selman, "The Relation of Role-Taking to the Development of Moral Judg-

ment in Children", Child Development, 1971 (42) p. 80.

125. Ibidem.
126. Kohlberg, ibidem, p. 29.
127. Kohlberg, "Stage and Sequence", p. 391.
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Figure 4

Age trends in moral judgement in isolated village boys in two nations.
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a) General Social Environment

According to KOHLBERG, what basically stimulates moral development is
social role-taking, that is , socially interacting with or reacting to the other as

some one like the self and reacting to the self's behaviour in the role of  the

other. 131  This interaction, therefore, supposes mutual expectations based on

equality. And social interaction or role-taking is promoted evidently by active
social participation. "The first prerequisite for role-taking is participation in

a group or institution. Participation is partially a matter sheer amount of

interaction and communication in the group, since communication presup-
poses role-taking". Hence, "the more the individual is responsible for the

decision of the group, and for his own actions in their consequences for the
group, the more must he take the roles of others in it". 192  That is, the

more active, responsible and significant the participation the more role-taking

there is. What is important for moral development in this context is a social

environment which provides opportunities for such a role-taking. And there
a re in every society, adds KOHLBERG, basic social institutions or groups
w hich provide the growing child with increasing opportunities for such role-

taking. Important among such institutions are family, peer group, institu-

tions of law, government and work. 1 33

However, participation in none of the above said institutions is uniquely
o r  critically necessary for moral development. Thus about family interac-

tion KOHLBERG says, "family participation is not unique or critically nece-

ssary for moral development", that is, family is not a uniquely necessary set-

ting for normal moral development. 1 34  Highly warm families, with complete

absence of punishment, have not found to foster moral growth. Nor does the
fact that 'bad families' lead to moral pathology prove the necessity of a good

family for moral development, argues KOHLBERG 135  Similarly, while peer

4. Social Experience

Besides intellectual development, the other factor needed for moral deve-

lopment is the individual's social experience, that is, his interaction with a so-

cial and moral environment. Encountering a socio-moral environment, the

child attempts to actively cope with this environment and "organize his social

experiences" and in this process the child develops the different stages of his

moral order. 129  Therefore, the stages of moral development represent "stru-

ctures emerging from the interaction of the child with his social environment"

and stage to stage movement represents the way in which the various aspects

(commands, prohibitions, standards, sanctions, etc.) of the sociomoral order

"are taken up into the child's organization of a moral order". Hence,

stage-changes occur as the growing child reorganizes his moral order as

a result of his interaction with the social environment.

Here KOHLBERG distinguishes two aspects of social experience: (a) gene-
ral social environment providing general role-taking opportunities, and (b) spe-

cific social interaction fostering stage development of morality.

Here Kohlberg makes some pertinent observations about certain 'cognitive-moral' re-

lationships: 'One may be a theoretical physicist (so intellectually capable of formal ope-
rations) and yet not make moral judgments at the principled level'.

Besides, children below average in  I .  Q.are almost all below average in moral maturity.
But children above average in I. Q.are equally likely to  be low or high in moral mautrity ...
Dull children, who attain formal operations slower than brighter children, tend to deve-
lop more slowly in  moral judgment. Thus “cognitive maturity is a necessary, but not a

sufficient, condition for moral judgment maturity".
128. E. Turiel, “Developmental Processes in the Child's Moral Development", in P.

Mussen et alii (Eds), Trends and Issues in  Developmental Psychology, New York 1969
p.95.

The child s environment is called 'moral' in so far as i t  presents rules, standards,
values and principles, adds Turiel.

129. Turiel, ibidem, p. 95. The internal mechanism which causes this process is what
may be called 'cognitive conflict' and the consequent reorganization of the structure,

which shall be briefly discussed in the second part of the thesis.

130. Kohlberg, “Stage and Sequence", p. 386.

131 .  Kohlberg, ibidem, p. 398.

132. Kohlberg, ibidem, p.399.

1 33. Kohlberg, ibidem, pp. 397, 401 .
134. Kohlberg, ibidem, p.399.

135. Kohlberg, ibidem, p. 400.
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match' between the stimuli encountered and the individual's existing sta-
ge. 40  Tfo e mos t  e ff ec t i  V e 'structural match' in this sense, hold the theorists,

is had when the individual encounters social stimuli corresponding to thesta-

9e directly above the existing stage. 141  Thus, the socio-moral experiences
most conducive to the development, for example, of the second stager would
be those corresponding to the third stage. These would be more effective

(than stimuli corresponding to other stages) in stimulating a conflict in the

existing second stage structure, and at the same time in being assimilated with
s ome accommodative effort.

Accordingly, the moral concepts and experiences that are most suitable for
the development of an 'authority maintaining' fourth stager would be those

°f the 'democratically-oriented' fifth stager. Similarly, a second stage boy li-
v ing in a slum (supposedly an environment where consideration and affection

for others is lacking) is not likely to receive from his social jnilieu the experi-

ences conducive to his development to the third stage (which is based on the

effection and approbation of the 'significant others'). I f  the boy has also a
bad family', where no experience and example of affection and altruism are

encountered, then there is no third stage "moral material to be assimi-
lated". 1 42 The moS f likely consequence of this would be the arrest of the

boy's moral growth, though he wil l  grow further intellectually and in age.

In  ordinary developmental situation, however, there are better chances. As
We have already indicated, the child's social milieu varies, becomes widened
a nd complex as he grows. And participating in different social groups and in-

stitutions the growing child encounters various demands, experiences and va-
iues. And in the course of 'normal' development these various demnads, expe-

riences and values provide the child with material to discriminate and assimi-
late according to his developmental level, and thus they contribute to his

rnoral development. 143

group participation is positively related to moral development, its role is not

unique or critical. 136

Thus according to KOH LB ERG, the role of the above said institutions or

social groups is to provide a social environment for general role-taking oppo-

rtunities, and in this sense they are important for moral development,

although individually taken their role is not unique or critical.

b) Specific Social Interaction for Stage Development

The above said general role-taking or social interactions do not account for

the development of specific stages in moral growth. Social stimulation in the

form of specific socio-moral concepts, reasonings and experiences is required

for the development of  particular stages. This is explained as follows.

Though the child encounters a variety of stimuli in the form of various ex-

periences he does not respond to all of them equally because some of them

are too high, and some others too low, for his moral structure. Thus, for ex-

ample, if a second stager (instrumental hedonism) encounters moral reasonings

based on universal principles of morality (that is, sixth stage) he cannot assi-

milate them, and hence they wil l  not help him change his present moral stru-
cture; similarly, if an advanced stager is exposed to lower-stage moral con

cepts they wil l  be Too simple' for him and wil l  not help his development ei-

ther. 137  Besides, there is a tendency to assimilate 'new experiences' to one's

existing stage, if possible. 1 38

Therefore, "the problem of moral change would appear to be one of pre-

senting stimuli which are both sufficiently incongruous as to stimulate a con-

f l ict in the child's existing stage schemata and sufficiently congruous as to be

assimilated with some accommodative effort". 139  Hence the effectiveness of

social stimuli to produce developmental changes depends on the 'structural

136. Ibidem.

137. Turiel ,  "Developmental Processes", p. 100; also Turiel, "An Experimental

Test", p. 316.

138. Kohlberg, "Stage and Sequence", p. 402.

139. Ibidem.

140. Turiel ,  "Developmental Processes", p. 100-

141 . Turiel,  "An Experimental Test", p .  316.

142. Kohlberg, "Stage and Sequence", p. 404-

143. Kohlberg, ’The  Development of Moral Character", p. 407;  cfr.  also, Turiel

"Developmental Processes", p. 100*
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a) Sequence of Moral Stages

In  this experimental study 147  E.TURIEL investigated the theory of inva-
riant sequence of moral stages. I n  accordance with the invariant sequence
theory' i t  was hypothesized that: (i) "subjects exposed to reasoning corres-
ponding to a stage directly above their dominant stage would be influenced
more than those exposed to reasoning corresponding toastage further above" ,
and (ii) .. subjects exposed to a stage one above would be influenced more
than those exposed to a stage below their own". This second hypothesis
implies that the subjects show, in the course of development, a tendency to
reject lower stages.

The subjects were 44 boys (seventh graders from New Haven) between the
ages of 12 and 13.7, who belonged to middle class, and were matching in I.Q.
Through a pretest-interview (using six of the moral problems previously
used by KOHLBERG, e.g. that of the woman dying of cancer and her hus-
band) the dominant moral stages of the subjects were determined.

"Al l  subjects of a given dominant stage were randomly assigned to the con-
trol group or to three experimental groups (N=ll per group). I n  the experi-
mental treatments, administered 2 weeks after the pretest, subjects were ex-
posed to moral reasoning in individual role-playing situations with an adult
experimenter. I n  one treatment the reasoning presented was one stage below
the initial dominant stage (-1 treatment); the second treatment group was ex-
posed to reasoning that was one stage above (+1 treatment); and in a third
treatment the reasoning presented was two stages above (+2 treatment).
Members of the control group were not seen by the expenmenter for any
kind of treatment".

The following two reasonings (one objecting to stealing the drug and the
other favouring stealing) are examples of +1 treatment to which a second sta-
ger was exposed. These examples, therefore, correspond to stage 3.  I t  may be
recalled that stage 3 is a "good-boy morality of maintaining good relations and
approval of others' as the following reasonings exemplify, (a) "You really
shouldn't steal the drug. There must be a way of getting i t .  You could get
help from someone. Or else you could talk the druggist into letting you pay
later. The druggist is trying to support his family, so he should get some pro-
f i t  from his business. May be the druggist should sell i t  for less, but still you
shouldn't just steal i t " .

147. E. Turiel, "An Experimental Test of the Sequentiality of Developmental Stages
in the Child's Moral Judgments", in R.C. Johnson et alii (Eds) Conscience, Contract and

Social Reality, pp. 308 — 318’

From his study, KOHLBERG concludes, "universal and regular age trends

of development may be found in moral judgment, and these have a formal co-

gnitive base". 144  Such age trends in moral development, we have seen, presup-

pose corresponding intellectual development and social experiences. Regar-

ding social class differences that may be found in the development of moral

thinking and judgment KOHLBERG says," these are not class differen-

ces in values, but class differences in the cognitive and social stimulation of

development" 145  Besides, factors like I.Q., sex, and specific training practi-

ces do not seem to cause the age trends of development, but only stimulate or

retard i t .  146

5. Further Empirical Investigations into Kohlberg's Theory

Besides KOHLBERG'S original research (on which his theory is based) the-
re have been further studies which attempted to investigate one or another

point implied in his theory. I t  is the findings of these studies that are

reviewed here.Of the three studies reviewed, the first two investigate the

'invariant sequence' of developmental stages and the type of moral reasoning

and experience that foster development the most, and the last investigates

the role of cognitive-growth in moral development.

144 Kohlberg, "Stage and Sequencr", p. 375. I t  is to be noted that Kohlberg attri-

butes 'universal age trend development' only to the ‘basic aspects' of moral thinking and
judgment. I t  is these basic aspects that have a 'formal cognitive base'. Therefore, no
'universal age trend development' is attributed to those aspects of moral thinking and
jundgment which have no 'formal cognitive base'.

145 Ibidem.
146. Kohlberg, "The Development of Moral Cahracter", pp. 398, 406. — For exam-

ple, illustrates Kohlberg, "even the permissively reared child appears to have a 'natural'
tendency to define good and bad in terms of punishment, a tendency which his aware-
ness of punishment by teachers, police, and other parents seem sufficient to stimulate.

While specific punishment practices or cultural ideologies do not appear necessary for

the formation of the yound child's moral ideology of punishment, they may lead to the

persistence of this ideology into adolescence or adulthood".

7 Srampickal, Conscience
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(b) "You should steal the drug in this case. Stealing isn't good, but you
can't be blamed for doing i t .  You love your wife and are trying to save her
life. Nobody would blame you for doing i t .  The person who shoud be blamed
is the druggist who was unjust, mean and greedy".

One week after the experimental treatments the subjects were tested again
(post test) to see the differences in their moral thinking and judgment. Here
the subjects were to give their own solutions to 9 problem-situations (6  used
in the pretest, and 3 used in the experimental treatments) 1 48

I t  was found that of the three treatments "the +1 treatment was the most

effective condition in moving the subjects up one stage". This is clear from

table 2, which shows that +1 score of the +1 treatment was significantly

larger than the +1 scores of any other group, the difference being significant

at the .005 level. 149  However, as regards the impact of the three experimen-

tal treatments upon shifts towards respective stages, i t  was found (contrary to

the hypothesis) that -1 treatment caused more -1 shift than +1 treatment

caused +1 shift (table 2). Here TURIEL observes that the experimental

groups' scores may have been influenced also by factors other than experi-

mental manipulations, and hence the scores should be corrected. The cor-

rected (by reducing the control scores from the corresponding experimental

scores) scores showed some significant differences with regard to the effect

of the three treatments upon shifts towards respective stages. 1 50

Findings also indicate that exposure to lower stages (-1 stage) can cause

a regression in moral thinking and judgment. This finding is to be taken with

caution, says TURIEL, because the -1 scores of the -1 group and -1 scores of

the control group did not reach acceptable significance level (table 2) 1 51  . Fi-

nally, as the table shows, +2 treatment did not show a significantly greater

effect than the control or other experimental conditions in moving subjects

up 2 stages. 1 52

Mean Direct Poittest Stifle Scores (in Proportions) on the Stages One Below Table 2
(— 1), the Sime As (0), One Above (4-1). and Two Above (4-2) the Pretest
Dominant Stifle _____________ ____ ______________________________________________________

Stage level
relative to

pretest
dominant

�vtage*
-1

treatment

Condition groups*

Controltreatment
+2

treatment

-1 .183a 209 u 240 u

0 .283 346 374 .595

+1 •131n 66a .145tt .122,.

+2 .057 .102 .099 .085

Note* Dunnett t tests were computed for each boldface figure against each of the other three figures
in the same row. Tests significant at the .05 level, Group 11 > 13; at the .025 level, 11 > 12; at the
.005 level. 22 > 21, 22 > 23, 22 > 24/
•Each subject had received pretest scores at each developmental stage, the highest of these indi-
cating his dominant stage. On the posttest, for each individual the proportion of his total score
was calculated for each level listed in the left column.
*N = 11 in each group.

What the findings of this study go to show is that subjects more easily

"understand and utilize concepts that are directly above their dominant stage
than concepts that are 2 stages above", and that subjects assimilate the next

higher-stage concepts more readily than the lower-stage concepts even though
they understand these latter concepts as well as or even better than the for-

mer ones. These data support, observes TURIEL, the theory of invariant se-

quence according to which the development of moral stages takes place in

prescribed sequence, and each stage is a "reorganization of the preceding

nnodes of thought".  1 53

b) Preference and Comprehension of Moral Judgments

In  this study 154  j.REST, L.KOHLBERG and E.TURIEL investigated
children's preference and comprehension of moral judgments made by
others. This was also meant to be a replication of TU RIEL’S study reviewed
above.

Here the subjects were 22 (11 boys and 11 girls) fifth graders (between
the ages of 10.6 and 12.3) and 23 (12 boys and 11 girls) eighth graders

1 53. Ibidem, p.  316.

154. J. Rest E. Turiel and L .  Kohlberg, "Level of Moral Development as a Deter-

minant of Preference and Comprehension of Moral Judgments Made by Others”,

Journal of Personality, I969, pp. 225 — 252.

148. Ibidem, pp. 309 - 312.
149. Ibidem, p. 314.
150. The corrected means (cfr. table) were: -1 treatment = .096; +1 treatment= .144;

+2 treatment- .014. Accordingly, the difference between +1 and +2 treatments was si-

gnificant at the .005 level; between +1 and -1 at the .10 level; and between -1 and +2 at
the .05 level (ibidem, pp. 313 — 314).

151. Ibidem, pp. 314 -315 .

1 52. Ibidem, p .  31 5.
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ble 4). As the table shows, subjects who showed preference for -1 advice

recapitulated i t  correctly 64% of the times; those who preferred +1 advice

recapitulated i t  correctly 43% of the times; and those who preferred the +2

advice recapitulated it only 28% of the times. These differences i n  the ac-

curacy of recapitulation are significant at the .001 level. 1 57

(between the ages of 13. 4 and 14. 6). Al l  were from catholic parochial
schools in New York.

Through a pretest of administering five 'moral problems' similar to those
used by KOH LBERG, the subjects' dominant stages were assessed. Then they
were exposed to a "series of moral arguments that were at three different
stages" in relation to the subject's dominant stage: -1. +1, and +2 treatments.
This was done in the following manner: The subjects were given two booklets
(one for each conflict situation, called situation 1 1 and! 1 1) , each comprising
four parts. The first part of each booklet contained a moral problem. One of
the two moral problems was KOH l be  rg  'S case: the woman dying of cancer...
...(situation 1 1 1). The second partof  the booklet contained six pairs of advice,
given by different friends as possible solutions to the conflict. Of  these, 2 sets
were one stage below (-1) the dominant stage, 2 sets, one stage above (+1),
and 2 sets, two stages above (+2). Part three of the booklet contained a few
sets of questions (e.g. "Would you choose the two friends whom you think
have given the best advice? Can you say why you have chosen these?) which
asked the subjects to choose the best, smartest, good and the worst advice
from the given ones. Part four contained a question which asked for the sub-
jects' own advice on the situation (e.g. "Suppose you were one of Heinz's
friends and he comes to you for advice. What would you tell him to do?").
Situation 1 1 1, however, had an additional question aimed at assessing the
subjects' 'recall capacity': "Now we should like to know what you remember
about the advice that was given to Heinz by his friends. Please list below as
much of that advice as you can recall". The subjects, being grouped ac-
cording to their dominant stages, were given the appropriate booklets. 5

I t  was found that the "subjects tended to choose the advice of the stage

above their dominant stage... whether preference was stated in  terms of 'best',

'smart', or 'good'". And at the same time they tended to pick the advice of

the stage below as the 'worst advice', this choice being significant at the .01

level (table 3).155 156

As regards subjects' comprehension of moral reasoning, i t  was found that

"the accuracy of the recapitulation decreased as the stage level increased"(ta-

155. Ibidem, pp.227 — 230.
156. Ibidem, p. 232. The percentages given in table 3 represent the relative frequen-

cies that -1, +1 and +2 advice was picked as a preference. The choices of the two

situations are presented separately, and subjects grouped according to their dominant
stage. The totals at the bottom of the table are the percentages of all the subjects in both

situations choosing the -1 , +1 , and +2 advice (Ibidem, p.  232).

Table 3

IVrcvnUgc choice of advice al difference levels for hvo Situations t i t  and II I ’

(«ll S-crt Good >1

Slog* l»»*l ol odvka - -1 + 1 + 2 — 1 + 1 + 2 - 1 + 1 + 2 - 1 - 1 • 1 1 • ’ • J

i ii CO" 23 00“ 00 100 00 L 13 •• 00" 89 38 Cn

in 3R- 73 38 45fc ov 45 14k 71 33* 50 33 38

2 ii 00 33 4 } 03 60 37 23 30 23 08 57 3 j 54 79 i ’

in 04 30 46 08 67 73 13 SO 33 08 57 35 67 08
3 H 06 30 44 06 57 57 13 44 08 50 56 13

in 06 44 30 07 45 S3 13 30 32 08 46 46 50 2 1

4 11 S3 46 71 31 46 2 ) 33 42 21 34 45 27 4 7 23 33
Ml 7 1 79 30 14 22 64 33 09 36 27 21 37 38 33 79

Tololi 17 ** << 11 46 43 39 37 13 <3 *1 S’ 76

Table 4

Percentage of recapitulations of advice at each stage relative
to S’s own stage.

Stage of the advice recapitulated

Stage of S’s recapitulation

— 3 —2 — 1 0 4 -1 4-2 4*3

— 1 as “preferred advice’’ 06 03 64* 14 11 02 00

— 1 a i  “worst advice” 02 06 79 11 02 00 00

-f-1 as "preferred advice” 03 05 27 18 43 03 00

4 -1  as “werst advice" 04 06 34 16 36 04 00

4-2 as "preferred advice” 02 07 18 19 26 28 00

4*2 os “worst advice” 05 05 57 05 00 30 00

Stage of  advice recalled 05 08 38 15 25 09 00
______

•Underlined figures are “correct” recapitulations of the original statements of advice.

As regards recalling various sets of advice, more -1 advice was recalled than
any other, with a steady decline of correct recall as stages of advice advanced

(table 4).  158

The authors observe that it is the above said two findings, that is, prefe-

157. Ibidem, p. 233.
158. Ibidem, p. 234
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lopment of principled moral reasoning, (c) that there is a decalage between
the attainment of formal operations and its application to the area of moral
reasoning, and (d) that formal operations are not sufficient condition for the
emergence of principled moral reasoning".

The subjects were 30 sixth grade girls (public school students from Califor-
nia) and 24 coeds (college students from New Jersey). The girls were of aver-
age intelligence, and the coeds above average. Evidently these two groups
(school level & college level) represent contrasting stages of cognitive develop-
ment.

Al l  subjects were given six moral dilemmas (e.g. that of the woman dying
of cancer...) for evaluation. At a later date (after 4 months for the graders
and 7 months for the coeds) they were given three formal operation tasks
(taken from B.INHELDER and J. PIAGET,. The growth of  logical thinking
from childhood to adolescence, New York 1958). The following (the 'ba-
lance') is an example of the formal operational tasks: "Now, here is a balance.
You see you can put one weight on each side and it will balance, or you can
put two weights on one side and one on the other and i t  wil l balance, or you
can put three weights on one side and one on the other to make it balance.
(The experimenter demonstrated this in the same manner for all subjects).
Now your task is to figure out  how you make i t  balance with one weight on
each side, with two weights on one side and one cn  the other, and with three
weights on one side and one on the other. Do you understand". Once the
subjects understood the problem, they were left alone to work, but observed
through a one-way mirror. ( I t  may be noted that from the way the subjects
go about their tasks — e.g. how systematically they test the effects of each
weight, how they control other factors involved, etc. — their logical-thinking
level is assessed. 1 34

Correlating the scores of 'moral tasks' and 'formal operational tasks', a si-

gnificant relationship (p < .01) was found between formal operations and

principled moral thinking in the case of the girls and the coeds. 1 65

I n  order to test whether this relationship is a necessary one (i.e. not mere
parallel developments), the subjects were systematically divided into the fol-
lowing four groups according to the number of  tasks on which they indica-
ted formal operational thinking: - concrete: here no evidence of formal opera-
t ion was present;tra/?s/t7o/?a/: forma bperation on one task; somewhat formal:
formal operation on two tasks; integrated formal: formal operation on all

rence for higher stages and better comprehension of lower stages that "combine
• t 1 59

to produce more assimilation of +1 thinking than -1 or +2 thinking".

Non-comprehension prevents+2 stage from being effectively assimilated,

while non-preference prevents -1 thinking from being readily assimila-

ted. And +1 thinking is thus in optimum condition, from the point of view of
1 60

preference and comprehension, to be effectively and readily assimilated.

Summarizing their findings the authors say that "children prefer concepts

that are above their predominant stage (whether one or two stages up) to con-

cepts that are below; children find thinking two stages above their own more

difficult to comprehend than thinking one stage above, and thinking one sta-

ge above more difficult than thinking one stage below; and accordingly, chil-

dren assimilate thinking that is directly above their own stage more readily
161than thinking that is either one stage below or two stages above their own".

These findings, especially the last one, substantiate the theory of Invariant
1 A?sequence' of moral stages.

c) Formal Operations and Principled Morality

This research 163  intended to study the relationship between cognitive
growth and moral development, more specifically the relationship between
formal operational thinking and principled morality. According to
KOHLBERG’s theory, we have seen, the morality of self-accepted principles
requires the capacity for formal operational thinking on the logical level.
Hence the hypotheses of this study were (a) " that there is a substantial and
predictable relationship between formal operations and principled moral
reasoning, (b) that formal operations are a necessary condition for the deve-

159. Ibidem, p. 235.
160. Ibidem, p. 237.
161 . Ibidem.
162. Ibidem. The authors observe certain other trends evidenced by the data: There

was a general tendency among the subjects to distort advice to either the existing stage
("0")  or the lower stage (-1). A "strong tendency to distort disliked advice to the -1
level" was especially remarkable. These trends also indicate that there is a hierarchy in
the subjects' comprehension of moral concepts and reasonings. (Ibidem, p. 234).

163. C. Tomlinson-Keasy and C.B. Keasy, 'The Mediating Role of Cognitive Develop-
ment in Moral Judgment", Child Development, 1974, pp. 291 — 298.

164. Ibidem, pp. 292 - 294

165. Ibidem, p.  294
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Table 6
three tasks} 66  And then an analysis of variance was done.

The results showed that "the mean moral judgment scores of both girls

and coeds differed significantly as a function" of  the development of logical

thinking (p < .01 for girls; p < .05 for the coeds)166 167  (table 5). As the table

shows, 8 coeds at the integrated formal level expressed principled moral thin-

king (5th and 6th stages) in 41% of their responses, conventional moral thin-

king (3rd and 4th stages) in  54% of responses, and pre-conventional moral

thinking (1st and 2nd stages) in 5% of responses. On the other hand, the two

coeds at the concrete level expressed the highest preconventional moral thin-

king in the coed-group. Among the girls, however, even the only subject who

was at the integrated formal level was predominantly conventional in her

moral thinking. Further, as the girls' responses to logical problems became

more concrete, their responses to moral problems became more preconven-
tional. 168169 

Table 5
Mean Peacentace or Mo«ai Responses rot  Subjects at Dlweeint Conceptual Levels

Cognitive and Moral Judgment Levels of Individual Subjects

Conventional

Girls Coeds

Preconventional Principled

A’ %

Conv

A’

entional

.V % A’ <7C

Intet’rated forma] . 1 100 0 0 3 38 5 62
Early formal ......... 43 4 57 1 11 8 89
Transitional ............ 0 0 12 100 1 20 4 80
Concrete .................. 0 0 10 100 0 0 2 100

at the girls' data, i t  is seen that all 22 (100%) belonging to the two lowest
levels of logical thinking (concrete and transitional) were predominantly

preconventional in moral thinking, and as their formal operation capacity in-

creased they advanced to the conventional level. Besides, as already noted,

among the girls the only integrated formal thinker was a conventional moral

thinker.  1 70

These findings go to show that while formal operational thinking is nece-

ssary for principled moral thinking, i t  alone is not sufficient for the develop-

ment of the latter: Thus, for example, of the 8 integrated formal thinkers

among the coeds only three were predominantly principled moral thinkers.

Further, if cognitive progress alone accounts for moral responses then sub-

jects with similar cognitive skills should show similar levels of moral thinking.

But an analysis of the data (e.g. of the transitional and early formal subjects)

showed that subjects in each of these groups did not differ on cognitive

skills, but differed significantly on moral reasoning. This difference was

significant at the .001 level for both the groups. 1 71

Summarizing the findings of this study we may say that it confirms the hy-

pothesis that cognitive growth (specifically in this study 'formal operations') is

a prerequisite for moral development, though i t  alone does not account for

moral development.

Coeds Girls

Con- Precon- Con- Precon-
Prindpled ventional ventional Principled ventionil ventioml

________________________If (%)  (%)  (%)  If (%)  (%)

Integrated formal ____ 8 41 54 5....................1 0 64 37
Somewhat formal ......... 8 26 58 16 7 1 31 64
Transitional ................... 5 23 61 16 12 1 29 70
Concrete .......................... 2 28 50 22 10 1 22 76

The necessary dependence of principled moral thinking on the attainment

of formal operations becomes clearer when the relationship between a sub-

ject's dominant moral stage (i.e. the stage to which 50% of her moral respon-

ses belong) and level of her logical thinking is seen (table 6). As the table

shows, none of the 2 coeds at the lowest logical level (concrete level) was a

'principled moral thinker'; both (100%) were conventional. Of the 5 coeds

at the transitional level, 1 (20%) was a principled moral thinker, and 4 (80%)
wereconventionals. And of the 8 coeds at the integrated formal level, 3(38%)

were principled moral thinkers, and 5 (62%) wereconventionals. Looking

king found in their subjects is substantially higher than the 10% principled moral thin-

king usually found in a college population.

170. Ibidem.
1 71 . Ibidem, p. 296.

166. Ibidem.
167. Ibidem.
168. Ibidem, p .  295
169. Ibidem, p .  295. - The authors observe that the 38% of principled moral thin-
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6. Conscience in Kohiberg's Theory

According to KOHLBERG 'S six-stage development of moral judgment, we

may say that conscience, in as far as i t  implies a judgmental aspect, develops

in six stages. In  the course of development, i t  becomes gradually freed from

"externalized principles and values' and comes to develop more and more

general principles and internal values, which become the individual's self-gui-

ding values and ideals in his moral responses. 1 72

Further, the development of moral thinking and judgment, says KOHL-

be rg  , is so related to the behavioural and emotional aspects of conscience

that "once moral judgment development is understood, the development of

moral action and affect becomes much more intelligible and predictable". 1 73

This implies a certain positive relationship among the three aspects (judgmen-

tal, behavioural and emotional) of consciecne in the process of their develop-
ment.

Hence the moral behaviour of an individual wil l  show correspondence to
the stage of his moral judgment development. For example, KOH l be  rg  re-

ports from the findings of a study, in a situation where 'keeping a contract'

conflicts with 'respecting a third party's right', the fifth stagers (whose moral

ideology is based on contract legalism) tend to keep the contract and disrega-

rd the third party's right, while the sixth stagers ( whose morality is based on

universal principles of justice) tend to disregard the contract and respect the

individual's right 174  . This also implies that the intrinsic motive for behaviour,

that is, basing i t  on internal principles and ideals, grows as moral judgment

maturity develops. Thus moral judgment maturity has an influence on moral

behaviour, although the latter is influenced by other factors as well. 1 75

172. Kohlberg, "Stage and Sequence", pp. 41 1 - 413 .
1 73. Kohlberg, ibidem, p. 374.
174. Kohlberg, ibidem, pp. 395, 396.
1 75. Kohlberg, ibidem, pp. 394 - 396.
In  fact Kohlberg conceives the behavioural dimension of conscience in terms of ego

development or ego strength. Ego strength includes ability for self-control, capacity for
postponing gratification, capacity for maintaining focussed attention, control of unsocial
fantasies, and self-esteem. In  other words, maturity and consistency in  moral behaviour
seem to depend very much on those factors of personality, which help one make mature
decisions (Kohlberg, "Development of Moral Character", pp. 381 - 391, 408).

As regards moral emotions, says KOHLBERG, changes are to be found

according to the development of moral judgment. While young children (first
and second stagers) show signs of excessive fear after violating moral rules',

older children (fourth stagers and above) show symptoms of 'self-critical

gui l t".  176

The difference between the two kinds of reactions is that in the first case

"the bad feeling is interpreted by the child as fear of external sanctioning for-

ces while in  the other case i t  is interpreted by the child as produced by the se-

lf's own moral judgments". 1 77  "Gui l t  in its most precise sense ' adds KOH L-

BERG, „is the moral self-judgment and it presupposes the formation of

internal or mature standards of moral judgment" 1 7 Thus moral judgment

maturity is related to moral emotions. Besides, there is a difference between

fear and guilt in their relation to moral behaviour ( i.e. resistance to tempta-

tion).

While anticipated guilt is often effective in  preventing the individual from
going against his ideals and values, anticipated fear of punishment is not so

effective: "Intense fear of punishment does not predict to resistance to temp-

tation, whereas self-critical guilt does" 1 7 Thus in the course of development

there seems to be a certain 'consistency' among the three aspects or dimen-

sions of conscience.

In  a related study, P.F. Grim, L.Kohlberg, and S.H. White investigated the relation-
ship between attention-abilities of children and their temptation resistance. The subjects

were 22 first graders and 26 sixth graders. They found in both groups of subjects signifi-
cant correlations between good performance of attention and temptation resistance.
And the highest correlation (r = .61 and .59 for the groups respectively) ' was seen bet-
ween high variability of reaction time and high cheating. Interpreting the findings the au-
thors say that moral behaviour or temptation resistance (at least i n  the group studied) is
not simply a function of fear of punishment or anticipated guilt,  but moreof ego strength,

which in  turn includes factors relating to cognitive-voluntary ability of sustained atten-
tion. (P. F. Grim, L.Kolberg, and S.H. White, "Some Relationships between Conscience
and Attentional Processes", Journal of Personality and Social Psychology, 1968 (vol. 8 ,
no. 3) pp. 239, 249 -250 ) .

1 76. Kohlberg, "Stage and Sequence", p. 392.

177. Ibidem.
178. Ibidem.

179. Ibidem.
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KOH LBE RG 'S theory also implies , from the judgmental aspect, that con-

science makes a universal, age trend development.This development supposes

intellectual growth and socio-moral experiences for the integration of moral

ideals and values. Thus, according to the cognitive-development approaches,

the "process of moralization" and conscience development implies the "exist-

ence of a series of internally patterned or organized transformations of social

concepts and attitudes, transformations which constitute a developmental
process". ou

C. Further Research  into Moral Judgment

We have already seen that PIAGET'S conclusions initiated a stream of

empirical investigations into moral judgment, and that KOHLBERG has

elaborated and modified Piagetian conclusions within the frame-work of the

cognitive-developmental theory. However, there have been several other

(more or less) independent studies about the development of moral judg-

ment. For the sake of convenience we shall divide these studies into two

groups: (1) Studies about the correlates o f  moral judgment, and (2)

Comparative studies.

1. Studies about the Correlates of  Moral Judgment

Practically every investigation of moral judgment conducted after the

publication of PIAGET'S work makes reference to his theory. While these

studies confirm some of his conclusions, they criticize some other conclu-

sions of his, or shed light on certain variables affecting moral judgment,

which were ignored by PIAGET, like social class, I.Q.,(to which he makes

passing reference), sex-difference, religion, etc. I t  is some of such pertinent

studies that are reviewed below.

a) Children's Concepts of Justice

In this study 181  D.DURKIN attempts to test two problems implied in
PIAGET'S conclusions: whether his conclusions based on "interviews with
children from the poorer parts of Geneva" apply also to "children in gene-
ral". Hence she questions children from a "different nationality and econo-
mic status", but similar in age to the Piagetian subjects. DURKIN also tests
i f  intelligence, rather than chronological age, is the significant factor in the
development of the child's concepts of justice (equalitarian and egalitarian
justice).

The subjects were 101 boys and girls belonging to 2, 5, and 8 grades in a
public school in the U.S.A., the mean ages of the three groups being 7.8,
10.9, and 13.9. As for economic status, 75% of the second graders, 68% of
the f i f th graders and 80% of the eighth graders were of average economic
status, while the rest in each group was divided fairly equally between rich
and poor. The following is a sample story used to assess the subjects' concepts
of justice: (a) "One day when they were at recess Bennet hi t  Van. What
should Van do? Why?".

To  those subjects who gave an equalitarian response (i.e. hi t  back) to the
above problem, the following question (b) was also given to test PIAGET’S
contention that 'equalitarian subjects' would not resort to arbitrary punish-
ment or revenge: (b)"What if Van hi t  Bennet back and give a push besides?
What would you think about that? Why?"

The mean I.Q. of the three groups were : 103.4, 101.6, and 103.4. 1 82

I t  was found that 27 subjects in all advocated a return of aggression; but

none "approved of returning 'a push besides' ", which according to them

Would make the fight unfair(table 7). As the table shows, strict equality

seems to be predominant among the f i f th graders (about 11 years old):

fifteen out of 38 of them proposed hitting back. Second graders (about 8

years old) and eighth graders (about 14 years old) , on the contrary, seem to

seek justice more in the persons of authority. DURKIN adds that this

similarity between the second and eighth graders does not imply an iden-

tical moral thinking because reference to authority was " a quick and appa-

rently easy solution to the problem" for the second graders, while the eighth

181. D.  Durkin, "Children's Concepts of Justice: A Comparison with the Piaget Data",

Child Development, 1959, pp. 59 — 67.

182. Ibidem, pp. 60 - 62.180. Kohlberg, 'The Development of Children's Orientations", p. 32.



'# '4

���
� �&

+�(=� �9- ��!�,9(�!� �"(= �(*2)!� �9- ��*)8!��� �C���(C ��/!2

�	
� � �� � 
����
�� � �

-./

�

0

�

,	�� � 12
3���
4 � 5	�6�� � ***** �$ 7� ��

-	
2�� � ��	�
�!1� � 1���	66��� � ******* ' �$ �

)
3	� � ********************************** $ �) �
�����	 � 1���	66��� � *************** � �

8�
3��19 � ���: � 6�
21
��� � 6

;1�	 � 1���	66�� � 15�����<	 � *� * �

,	�� � 1���	66�� � 
� � 6
�5 � ** �

0=!�2�	 � 1���	66�� ����: � 5�14 �

/� � ��
3��� � ****** ************* �

>��	!��	� � ******** � *********** �

������� ��������� ��� �������
�� ������� ��� ������ � � �	���
�
� ����
�������
�� ��� �
�������
�� ������ ��0��
� ����� ��� �� ����� ���� ����� ���
��
�� $54

)��
���� �' ��
��� �������� �<$6 5l> ���� �$#��
���� �������� �<4A 4l>��.	������ �

������� ���� ���� �	���
��
�� ��
����������� ��� ���� ��
����
��L� �

�� ����
�� ���� �

�������
��� �
�� ������
��� ���� ���
� �����
� ������ �L���
��
�
���� ���
��
����
	 ���� 1

���� �� ����F����� �������� ���� �	���
��
��� �<���

���
�� �F���
��> ���� ��
� ��" �
���
L �
<��
 ��0���� �����
�H �$#�< 77$�p�	 �p� 776>� $5A�S

"� �������� �� I �=*�+�( ������ ��� ��
��
�
���� ���
��
����
	 �������� � � I �

��� ���� ���

��� ����	����� �
� ���� ������� ���� ��
���� ��������� ���

� �� ��
��
�
���� �

��
��
����
	 ���� ������ ���� ���� ��
��� ��������� ���� ����� ���� ����
� �����	 ���� �

����
���<���
� �5> �-������� ��� ��
��
�
���� ���
��
����
	 ���� ������ �������� �

��� � ��

��� �������� ���� �	���
��
��� ��� ���� ��
����
�� �<���

���
��
��> ���� �� I �
-��� ������ ��
��
��� �=*�+�( �����
����H �L��� ���������� ��� ����� �,�"C!� �

SS$56���

� ���0�
��� ����� ���� ��		��� ��� ��� ��
��
�
����
� ���
���� ��� �
���


�����L 
"�����
�� ��� ���� ��
��
��� � �� ���
� � ������ ����������� ������ �
� �� �	��
�
��� �

�
��
�
���� ���
��
����
	 �������� ���� �����
�	���� ��� ���� ������	� ��� �F���
�� �
��� ���� ���� ��� ���� ���

� �J��
� �F���
�� ������	� �����
�	� � ���� � �0��

���
�� ��� �

���

���
�� ��� ��� ������<���� ������ �$$������ ��� ����> �)�� ���� ��
��
��� ��� �

��� ���		��� �,�"C!� T� ��������
�� ����� �L����	����� ��� ����
	���
�� ��� �� �F���
��

$54 � ��
���� �	 �'6 
$5A � ��
���� �	 �'4 

$56 � ��
���� �	 �'A 

	�
��
	
� �
�������� ��
�� ����L� $5' �$5&� ��� �
����� ����� ������ ����� ��
���� �������� �

������ �� ��������� �
� ��0��

���
��
��� ���� ������� �F���
�� ����� �
� ���� �	����� �

�� �������
�� �������
�� ���� ���
� ��� �� I �
� ���� �����
�	���� ��� �F���
�� ������	� �
��� ��
��
��� ��� ���� �	���
�� �� ����
�
�� �����
��
�� �����		���� ����� ����� �
��
� �

$5&��� ��	��
�

� ���
���� ��� ���� �����
�	���� ��� ���� ������	� ��� �F���
�� 

���
� �5

+�(=� �9- ��!�,9(�!� �"(= �(*2)!� �9- ��*)8!��� �"� ��?9 �=�--!�!(� �
�I �;!�!;� �C���(C ��/!2

�� �����
 � ��

 ���� ����� �!�"�� ��"� �#$%����&

'��(� �� ��) �P � �&Q� ���� � R��# 

S,��� �7���	� ��������������������������������#� #� �
T���* �7���	� ��������������������������������" � � � �

'��(� �#�U' �6V� ��Q� &��� � R�� #

S,��� �7���	� ��������������������������������� � � � �
T���* �7���	� ��������������������������������� � &� �

'��(� �*��) �� � 46>� �� � � R��& 

S,��� �7���	� ���������������������������������� � � � �
T���* �7���	� ����������������������������������� � � �

'��(�+ ��,�,* � - �. � R� #

S,��� �7���	� �������������������������� �� � �! � ��
T���* �7���	� ��������������������������� �� � � � ! �

�>� ���
�
 ��
��� ���� �2���
 �8�������

/��� �; )9!/2 ���� �r  sZee �$55�
�����
����� ���� �
��
����� ��� ����
�
 ��
���
�	�� ���

������ �����
 �F������� ���� ����F���� ����� �$'7 ����� ���� ��
�
�� �5$�
���� ���� �����
�� ��
��� ���� �&%����� ���� ��		�� ��
��
� ��
���� ��
��� ��� ��
.�� �����

$5' � ��
���� �	 �'' 

$5& � ������ ��� ������ ����� �=���
� ���� ��
�

�� ��
��
��� �<������ ���� ���
��
����
	� ��� ���� �
��� �� I ��� ���� �����
�	���� ��� �F���
�� ������	��> �
� �������� ������� ���	
��
�� ���

���� ��� �
U�� ����
� ���������
� ��
��� ��� ����F�������� �= =���
�� �L��

������ ������	�� ��� �8���
��H �" �
������� ����	��
��� ��
�� ���� �,
���� �=���L� �8�����
 ��� �!�����
���
 ���������� �$%6%�		 �

#6#��#6&> 

$55 � ; )���� ���� �2 �(���� �L���
�
 ��
��� �=
��������� �
� ������
���� �=���
�	����L� �
��

� �=���
�	����� �$%'#��		 �6'6 �B �6&A 

6362

• • 1 RAprinciple increases with age", for i t  has been found that eighth graders

showed a decrease in equalitarianism, and sought justice more in the person
of authority. Regarding the role of I.Q. in the development of justice concept

the findings do not provide a definite conclusion. I t  appears more that it is
187not specially related to the development of the concept of justice.

Tab le  7

KINDS OF RESPONSES AND NUMBER OF SUBJECTS GIVING THEM

c RAD E

Kind of Response a 5 8

Tell authority person . . . . .  ................................ 15 >3 27

Return identical aggression ................ 8 •5 4

Other ................................................................................ 5 t o 4

Ignore aggression ................................................... 6 1

Withdraw from situation 3 2

Have aggressor apologize .................................... 2

Tell aggressor to stop .................................. 2

Exclude aggressor from play ........................... i

Do noth ing .................................................... I

Undecided ............................................................ i

Table 8

KINDS OF RESPONSES AND NUMBER OF SUBJECTS AT TWO DIFFERENT

IQ LEVELS GIVING THEM

IQ Level Tell Hit Back. Other Chi Square P

Grade a (N  -= 27) I .84 <•50
Above Median .......................... 5 5 3
Below Median .......................... 9 3 2

Grade 5 (N =- 38) 7.42 < .05
Above Median .......................... 3 8 8
Below Median .......................... IO 7 2

GradeS (N = 35) 1.04 < .70
Above Median .......................... M i 2
Below Median .......................... 13 3 2

Grades 2,  8 6.17 <•05
Above Median .......................... 21 16 13
Below Median .......................... 33 i i 6

graders referred to authority rather to check a possible chain-reaction of

aggression among equals than as a good and easy solution. 1 83

Besides, 6 fifth graders (15.8%) and 12 eighth graders (34.3%) expressed

concern for the particular circumstances of the situation", like motive for

aggression, its severity, etc. This result means "a significant relationship bet-

ween a subject's concern for particulars (egalitarian justice) and his CA level"

(chi square result: 12 (.001 < p < .005). 1 84

As regards I .  Q., DURKIN found no significant relationship between I.Q.

and the child's responses in the second and eighth graders, while a significant

relationship was found for the fifth graders, and when the whole group was

combined(table 8). Further, no significant relationship was found between

the child's concern for particulars of the situation (egalitarianism) and I.Q.
From these findings DURKIN concludes: "The emergence of what PIAGET

1 RA
calls 'equity' does not appear to be significantly related to intelligence".

According to the findings of this study, therefore, there is a positive,

significant relationship between the development of the concept of justice
and the age of the child ; his justice concept develops from equalitarian to

egalitarian as he grows(from about 11 years of age). But the findings do

not support PIAGET'S contention that "acceptance of reciprocity as a justice

183. Ibidem, p. 65.
184. Ibidem, p. 63.
185. Ibidem, p .  64.

b) Social Class and Moral Judgment

Here L .  BOEHM and M.NASS 188  investigated the influence of social class
upon children's moral judgment. The subjects were 160 boys and girls, 81
from the working class and 79 from the upper middle class, first to sixth gra-

186. Ibidem, p. 66.
187. I t  may be noted that Durkin had similar findings ( about the relationships of age

and I.Q. to the development of justice concepts) in another study, employing children of

tow socio - economic class as subjectslcfr. D .  Durkin, "Children's Concepts of Justice: A

further Comparison with the Piaget Data", Journal of Educational Research, 1959, pp.
252 -257 ) .

188. L.Boehm and M.  Nass, "Social Class Differences in Conscience Development",

Child Development, 1962, pp. 565 - 574.
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decs (6 -11  years old) from public schools in the U.S.A.The social class
groups were matching in age, sex and I.Q.The following four aspects of moral
judgment were investigated: consideration of motive vs. physical injury cau-
sed in an aggression situation (Fight story), consideration of intentions vs.
material damage (Cup story), attitude towards " ly ing"  out of ignorance vs.
lying intentionally (Lost story), and tendency towards peer preference
vs. authority preference (Scout story). ’
The following is a sample story (Scout story) used to measure the attitude
of peer preference vs. authority preference:

"A group of children X years old (of the subject's age) want to give
a surprise birth-day party for their scout leader.One boy has accepted the
responsibility of decorating the room. He wonders whom he could ask for ad-
vice".

i. Whom do you think he might ask?
ii. He thought of asking his teacher who knows a lot about English... but

she does not know anything about art. He also thought of asking a boy in his
class who is a good artist....

i i i . He asked both and they gave him two different ideas. Whose one do
you think he followed?

iv. He thought both the ideas were equally good. Which one you think he
followed.

v. A friend heard about it and thought that the child's idea was better
vi. I f  he follows the friend's advice, how wil l he feel toward the teacher

when she finds out he didn't follow her advice?
The responses were classified into three types according to PIAGET'S

stages: (i) morality of constraint, (ii) intermediate stage of interiorization
without evaluation, and (iii) morality of cooperation. 1 89

The findings of the study indicate that age is the only factor that is signi-

ficantly related to the development of conscience. When the subjects below

9 years were combined and were tested against the combined group of 9

years and above, there appeared a significant relationship between age and

maturity of moral responses. This suggests that the age of nine is a "crucial

turning point towards greater matur i ty" in moral development. 1 90  (cfr. table

189. Ibidem, pp. 566 — 569. — I t  was hypothesized that middle class children will
consider more the motive and intention in evaluating situations involving aggression,

property-damage, etc., and lower class children, the physical injury and the material
value involved. But no class difference was presumed with regard to the subjects' atti-
tude towards lying and peer - vs. authority -preference.

190. Ibidem, pp. 570 — 571 . - I t  may, however, be noted that age differences do not

9 which gives detailed data on age, the aspect of moral judgment (i.e. type of

story), and the maturity of responses).

However, the hypothesis that middle class children wil l  consider more the

motive and intention underlying a moral situation than the material damage
and material value involved, which was supposed to be stressed by the wor-

king class children, was not supported by the findings (cfr. responses to the

'fight' and 'cup' stories in table 9). Here the responses to the cup story indi-

cate a trend which shows that working class children were more concerned

with material consequences (p was between 10 and 5 percent levels). I n  the

Table 9

PERCENTAGES OF RESPONSES IN THE SCORING CATEGORIES WITH

CHI-SQUARE VALUES*

Basis of Comparison

Fight Story Cttp Story Lost Story

* 2 3

Scout O'ory

' 2 j1 2 3

Working Class ............ 38 10 52 28 34 12 20 68 I l  25 64
Upper Middle Class . 26 19 55 16 30 05 14 8 1 13 26 61

x- = .18 X2 = 3.62 X2 = 3 ” X2 = .2»

Boys .............................. 23 34 43 23 34 43 11 21 68 10 52 58

Girls .............................. 40 10 5° 16 44 40 12 14 74 06 28 66

X2 = •32 x 2 = .07 X2 j = -90 X2 = i . o  5

Below 9 Years 45 2 ; 34 45 2t 17 3 a 45 08 38 54

9 Years and Above 23 l 5 62 06 27 67 06 i<> 84 08 2 j 69

X '  = 4.82* X2 = 35-27 : x 2 — 13.13+ X2 => i3

•A l l  x 2 data are based on the combination of scoring categories “ i ”  and “2“ tested
agaist “3."

t Significant at the .05 level.
‘Significant at the .01 level.

show a Significant difference with regard to peer- vs. authority preferences (cfr. scout
story). On this aspect, high level of mature responses are found in both age groups.

About this Boehm remarks that "American children are emancipated from adult autho-
r i ty"  comparatively "at an earlier age". Ibidem, p. 571 .

In fact, in an earlier study Boehm reports that American children transfer their

parent-dependency to peer-dependency earlier than Swiss children. She also observes
that the American child's "conscience is turned primarily toward social adjustment, the

Swiss child's is geared toward character improvement" (Boehm, "The Development of

Independence", in R.CJohnson et alii (Eds), Conscience, Contract and Social Reality,

P.207).

9 Srampickal, Conscience
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responses to the fight story no trend was clear 191  . An  important reason for

the failure to f ind support for class differences, says BOEHM, was that wor-

king class group in this study was very much exposed to the influences of the
* 1 Q9middle class, which reduced the effects of social class differences.

The other two hypotheses — that there would not be significant differen-

ces between the social classes as regards the subjects' attitude towards lying

and peer- vs. authority-preferences — were supported by the data (cfr.

'lost' and 'scout' stories). These findings also indirectly show that social class
1 93

differences do not significantly influence moral development.

The data show further that sex differences do not have a significant rela-

tionship to moral judgment maturity, although upto the age of 9 girls seem to

score better on maturity; but after 9 boys seem to do better (table 9). The

findings, however, indicate that children's moral responses are situation spe-

cific, i.e. the measure of immaturity (or maturity) changes depending upon

the problem presented. For example, percentage of immature responses varies

from 5 (middle class subjects to 'lost' story) to 26 (middle class subjects to

'fight' story); from 1 1 (working class subjects to 'scout' story) to 38 (working

class to 'fight' story). (The finding of situation-specificity is significant at the

.001 level). 194

Besides, BOEHM adds that "a number of children who responded least ma-

turely in 'f ight' and 'scout' stories gave more mature responses in  the other

two series" without presenting a "choice between peer and authority". This

seems to reveal an additional fact, that is, "an increase in maturity of consc-

ience" does not necessarily imply "a decrease in authority dependence". 195

The findings of BOEHM'S study may be summarized as follows: Age is a

basic factor in the development of conscience. Social class does not appear to

have a significant influence upon the maturity of conscience. Nor is the

maturity of conscience significantly dependent on independence from

authority, 196  and neither sex has an advantage over the other with re-

191 . Boehm and Nass, ibidem, p. 570.
192. Ibidem, p. 572.

193. Ibidem, p. 570.

194. Ibidem, pp. 570 — 572.
195. Ibidem, p.  572.

196. To study the effect of close, constant peer interaction upon moral judgment

gard to moral maturity. However, children's moral sense was very much de-

pendent on the specific situations they had to evaluate.

Table 10
DIFFERENCES IN PROPORTIONS OF "3" RESPONSES FOR COMPARABLE  CATEGORIES

Gtm» (A) v*. Amici (B)

C U F 3 T O B T L O I T S T O B Y F 1 O tl 1 S T O * T SCOUT S T O B V

N«mAer “j“ Diffemcr Number Difference Natabee Dtfferercr Number "j~ Difference
•/ Rripantet SeGMro of Rcrpoun betoerrn •/ Rrrpootet brturera of Retpouwt betmeea

Croup Rttpoum No. % Pwwyre Retponeet  No. % Pereewogei Rripoatet No. % PemMget Rrepouiet  No. % Perreutofn

Table 11
DIFFERENCES IN PROPORTIONS OF -3"  RESPONSES FOR COMPARABLE CATEGORIES

Gifted, Uffu Clas (A)  v*. Aviuage, Uffeb Clm* (B)

Croup

C u

of
Responses

f S t

Respouses
No. %

0 a t

Difference
between

Percrnuget

L 0 »

Number
of

Responses

T S T O B Y F igh t  S t 0 a v

Difference
between

Percentages

Scout  S TOBY

Difference
betweenResponses

No. %

Difference
between

Percentages

Number
of

Responses
Responses
No. %

Ntimber
of

Response1
Responses
No. */,

A. Ape 6
Age 6 >3

9 52-9
5 38.5 + >4-4

>7 11 64.7
9 69-2 - 4-5 13

4 33-3
4 3°-8 + 2.5

17
’3

1 0 58.8

5 38.5 + 20.3

A. Age 7
B. Age 7 >6 4 25-0 + 27J*

22 21 95-5
« 57 ’ + 38.4-

16
12

t i  68.8

4 33-3 + 35 5*
23
>7

19 82.6

8 47-’ + 35-5**

A. Age 8
B. Age 8

20

•4
n 55-0
6 42.9 + 12.1

21

>4

21 1 00.0
io  7M + 28.6"

17
11

14 82.4
3 *7-3 + 55«°

21

>4
>3 6>-9
11 78.6 — 16.7

A, Age 9
Age 9

>9
12

« 8 94-7
11 91.7 + 3-0

18
12

>7 94-4
11 91.7 + a -7

»4 9 64 3
7 *3-6 + 0-7

19
12

” 57-9
7 58.3 — 0.4

A, Agri 6-9

•'< Agei6-9
79
55 •

50 633
26 47.3 + 1 6.o*

78

53

70 88.6
38 7>-7 + i6.9**

59
47

38 64.4
• ’ 38.3 + 26.1"

80

56

53 66.2

3 « 55-4 + 10.8

* P — .10.
* ’  P — .05.

Table 12
DIFFERENCES IN PROPORTIONS OF “3” RESPONSES FOR COMPARABLE CATEGORIES

Cirrto. Wounac Clau (A)  w. Avuuct, Woanw Cum (B)

C v

Aw-fcr

Rrspoaus

f S t

Responses
No. %

0*1

Difference
between

PmtnUfti

L 0 1

Number
of

Responses

T S

Responds
No. 7.

TOBY

Differente
between

PtKfKUpi

F 1

ol
Respon

GMT S

Retpowes
-er No '/.

Different

PcrernUffi

Sco t

Number
ol

Reipoarei

CT  S

Rcrponsei
No. %

TOBY

Difference
between

Prrmtatei

A. Age 6
B. Age 6 14 t 7 t + 20-2

11
�v 4

• 71.7
4 >8 6 + 44.1”

�‘
1 1

9 $$6
5 4$-$ + l".l 14 8 $7-1 - 29.S

A. Age -
B Age 7

f l
15

5 41-7
+ 1.7 15 to 66.7 “ 8.4 I t

5 $04.
+ 4-$

' »
7 4«<7 + j6.6*

A. Ar n
B, Age 8

in

7 46.7 -
10
K

5 $o.n
i t  ns ’>3  I

R

1 4
ft
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